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Summary 
 

Each summer 2007-2010, the Iowa Writing Project sponsored a one-week workshop on 
Teaching 1st-Year College Writing. Convened on campus at UNI, each workshop addressed a 
perceived disconnect between high school and college teachers of writing in a changing political 
and educational milieu. Prompted by enrollment data showing the array of sources of credit for 
beginning college writing, IWP’s priority concerns were to foster more and better interaction 
between and among high school and college writing teachers, provide professional development 
opportunities for writing teachers working at the point of student transition from high school into 
college, and explore the nature of beginning college writing experiences, teaching and learning, 
variably situated. Promoted through English department heads at 2 & 4 year colleges and 
through IWP avenues to high school teachers, especially those involved with AP and/or dual 
enrollment courses, and with graduate credit and expense stipend incentives, the workshops drew 
an average of 16 participants per year, distributed among high schools, community colleges and 
4 year colleges/universities (descending order). While serving as resources to each other, 
participants also worked with substantial professional literature: a packet of selected articles; 
recommend books; a collection of works on teaching beginning college writing. 
 
Workshop discussions and participant writing consistently support the following observations: 

• The nature of the 1st-year college writing experience for students, the structure of courses, 
the ways – and the institutional settings in which – courses are delivered, all vary widely; 

• Faculty/instructor autonomy regarding curriculum and instruction is valued by 
practitioners, but may vary by nature of employment (tenure–line faculty, adjunct, TA) 
and by institution (HS, 2-year college, 4-year college, university). Guidance and support 
may vary across these factors as well; 

• Concepts, purposes of and claims for 1st-year college writing vary widely among 
institutions and even more widely among faculty within and across institutions; 

•  Despite political support for and increasing provision of it, marked differences of 
opinion exist about the efficacy, thus the educational benefits, of dual enrollment courses 
meeting the 1st-year college writing requirement, thereby implying student facility with 
writing; 

• Vastly greater interaction is needed among high school, two-year and four-year teachers 
of 1st-year college writing. 
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Introduction 

Iowa Writing Project investment in the teaching of first year college writing across the state 
emerged from a planning retreat held in early February, 2007. In their exploratory discussions, 
Board members addressed the fact that beginning college writing is taught in multiple places, 
ways and configurations, with the first year college writing requirement sometimes met without 
an actual writing course involved at all. Preliminary inquiry considered findings that 25% of 
1000 students studied had met or were meeting the writing requirement through a community 
college before or while enrolling at UNI. (UNI has one liberal arts core required writing course.) 
Subsequently, freshmen entering fall semester 2006 included 223 who had met the writing 
requirement while still in high school, but not through AP. (And 44 met the LAC literature 
requirement before entering college.) This was a new variable to consider, one not predicted by 
community college transfer agreements, but one endorsed by the agenda of a new governor. 

These early signs of the effects of dual credit and on-campus options for high school students 
carried significant implications for scheduling LAC courses in the UNI English Department. The 
signs grow stronger. Of over 2000 freshmen entering UNI in 2008, 53% had some pre-college 
course credit; over 40% of them began earning that credit prior to their high school senior year. 
Of the 1050+ students involved, 1/3 brought 6 credits or less and 1/3 brought 7-12 credits. The 
remainder brought from 13 – 56 credits, with 17% of all incoming freshmen (spring 2008 HS 
graduates) entering as second semester freshmen (15+ credits). The Category 1A LAC 
requirement (College Writing and Research) had been met by 16% of all freshmen, 30% of those 
with pre-college credit. By 2009, entering freshmen included 67% with pre-college course 
credit, 54% of them having earned part of that credit prior to their high school senior year. In 
2009, 22% enrolled as second semester freshmen and 4% entered as sophomores. One-fourth of 
the entering class had completed their writing course requirement. Since enrollment is limited to 
25 students in sections of College Writing and Research, in the interest of instructor contact and 
quality learning, this 1/4th constitutes 19 of a possible 76 sections of the course. 

Based on the preliminary information and their own experiences, IWP Board members discussed 
an array of patterns currently operating and contributing to college degrees:  

• traditional students taking college classes in one college; 
• a non-traditional student taking college classes in one college; 
• traditional and non-traditional students taking classes in multiple colleges; 
• high school students bringing AP test score credit to college; 
• high school students taking college classes at a college; 
• high school students taking college classes delivered in a high school; 
• high school students taking high school classes in high school for college credit. 

 
The array is compounded by increasing electronic delivery of courses for college credit. 
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Such information and recognitions raised serious questions. What is the appropriate scope of 
reciprocity (transfer) agreements, especially since dual credit appears to be a phenomenon with 
considerable political support but having arisen after negotiation of the agreements? What is 
really known about the nature of high school classes carrying college credit? How is curriculum 
determined and on what basis? What materials are used and how are they chosen? What 
supervision occurs? What professional development supports teachers involved? (Of course, the 
Board recognized that these questions might be difficult, even awkward, to answer in many 
colleges.) Equally important, what guidance is provided to students and parents as they choose 
these courses and transfer these credits, and on what information is it based? 

The Board also recognized that its discussion begged important questions, significant concerns 
beyond the purview of a plenary session but to be addressed elsewhere: 

• Have expectations changed enough to blur meaningful distinctions between high school 
and college, between “grades” 12 and 13? 

• What expectations are met and what benefits accrue from a first-year college writing 
course experienced in different settings? 

• What constitutes college level writing/thinking/work and in what settings is it possible, or 
likely, for such work to occur? 

• What constitutes a beginning college writing/learning experience as it now occurs, or as it 
should occur? 

• Are students having a beginning college writing/learning experience in the various 
settings and situations where they now may satisfy the credit requirement? 

• Is beginning college writing a function of curriculum, or also of pedagogy, content, 
context and life experiences? 

• Is beginning college writing a significant part of transition into college life, socializing 
and acculturating students, traditional and non-traditional, to college learning? Should it 
be? 

• Can a high school student in a high school setting (or in a college setting) have an 
authentic college writing/learning experience? 

• Is there reason for a rigorous and relevant high school senior year and a rigorous and 
relevant freshman year in college? For all students? For only some students? 

• Does offering college credit in high school create an impression of rigor without 
requiring the hard work of changing high school, especially the senior year, for all 
students? 

• Are community college/high school arrangements violating the spirit, the original intent, 
of community college/college-university transfer agreements? 

 
Spurred by such questions, and beyond continuing efforts to provide professional development 
opportunities for teachers of writing at all levels, its mission for over 30 years, the IWP Board 
embraced a challenge to foster more and better interaction among high school and college 
teachers. Subsidizing a summer workshop, the strategy of choice, led to one-week on-campus 
gatherings each summer from 2007-2010, source of the discussions constituting this report. A 
desire to extend such discussions to additional colleagues regionally during the academic year 
remains unfulfilled. 
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Workshop Participation and Design 
 
Through English department heads at Iowa’s 2 and 4 year colleges and through its avenues of 
contact with high school teachers, IWP invited enrollment by “teachers of beginning college 
writing whether in two- or four-year college or in high  school settings.” Teams of teachers, on 
campus and in high schools, representing a two-year college were encouraged. An expressed 
goal was to “enable a diverse group of practitioners to explore the nature of, issues in, and 
exemplary practices for teaching writing to students at the point of transition into college.” 
Participants were assured that, as an IWP activity, the workshop experience would involve: 
“consideration of relevant professional literature on practice, theory and context; interaction 
among participants about their own practices, including in light of the reading; examination of 
representative student work and artifacts of practice; reflective writing as a key to learning.”  

To attract a diverse group, IWP initially offered a $150 expense stipend (urging the participant’s 
home institution to match it) and 2 semester hours of UNI English Department graduate credit 
(currently an $800 value). Inexpensive campus room and board was also available (see pp. 22-
23).  In addition, IWP provided numerous handouts, professional articles and curriculum 
artifacts, and an on-site professional library (see pp. 16-18; 19-21). Multiple copies of selected 
works were also on site, and participants were encouraged to acquire their own copies if they 
wished. Particularly influential titles included: 

Sullivan, Patrick & Howard Tinsberg, eds. (2006) What is College-Level Writing?
Thompson, Thomas ed. (2002) 

 NCTE. 
Writing in HS & College: Conversations & Collaborations

Newkirk, Thomas ed. (1993) 
 NCTE 

nuts & bolts: a practical guide to teaching college composition

 

 
 Boynton/Cook-Heinemann. 

As an opportunity to share ideas and information, participants were urged to bring for display or 
dissemination: syllabi and support documents; favorite units, lessons and activities; texts used; 
influential books and articles; other material “for the good of the cause” (see pp. 63-83; 52-62). 
The invitation and incentive combined drew 64 participants over 4 years, an average of 16 each 
summer. Eight community colleges were represented by 19 participating faculty members, with 
another 5 represented by at least one of the 31 participating high school teachers, most teaching a 
dual credit course for a community college. One participant in 2010 represented an out of state 
early college high school offered by a university. Fourteen participating faculty, adjunct faculty 
and graduate students represented 5 four-year institutions. One 2-year and two 4-year colleges 
were represented various years by facilitators (see pp. 24-25).  

Each workshop was well documented through participants’ writing. Following introductory 
activities, participants signed up to write summaries of their selected “half-day,” an IWP “1-
pager” technique (see pp. 27-38). The workshop then unfolded with writing invitations, small 
group discussions, article reading, and teamed inquiry into participant generated and selected 
topics leading to panel sharing of inquiry results. A first morning invitation, for example, asked 
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“What brings you to this workshop? What are your intentions for the week? What issues or 
concerns do you want to see addressed? Write about specific experiences that demonstrate your 
concerns.” In small groups, then, participants shared their writing and listed their collective 
concerns. Following small group reports, and based on these concerns, the group identified major 
topics for the week. From individual priorities, they formed teams to explore a major topic, a 
“big question,” the number and nature of which varied from workshop to workshop. A packet of 
articles and the on-site IWP library helped with their work. 

An invitation the first afternoon went to the heart of individual practice: “What are your core 
beliefs about what constitutes exemplary practice in teaching writing?” They again shared the 
result in small groups, each with a recorder/reporter. An array of practices ultimately appeared 
before the group, distilled from rich small and large group discussion, leading to an invitation 
into the professional literature and in some cases causing participants to reference material they 
had brought. They were asked to read the “NCTE Beliefs about the Teaching of Writing” and to 
write a reflective journal entry about points which affirmed their own beliefs and points which 
challenged or were new to them. This carried into the next day, which started with 1-pagers from 
the Monday sessions, followed by small group discussions of the evening’s work. In this fashion, 
every participant worked with every other participant in one small group or another during the 
week. Flip chart records of small group reports built a record of ongoing work, flexibly folding 
in individual contributions and modifying the focuses for collective work. By Tuesday afternoon 
a central question was “What is college level writing?” The group increasingly identified and 
self-assigned selected articles to help address that question, as well as insights to be drawn for 
the library and from materials participants had brought. Group work-time was also allocated in 
the interest of the identified inquiries. By Thursday afternoon, inquiry panels were scheduled and 
reporting, including whole group discussion, dominated the remainder of the time. Because so 
much material was available, each participant wrote a one-page article review (see pp. 39-49). 
Many also wrote a 1-pager on a strategy or an activity they wanted to share in the interest of 
others’ practice. Beyond the week, each participant wrote and returned a reflection on personal 
experience of and learning in the workshop. From all this material, recurrent and pervasive 
observations and concerns may be identified and documented. 
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Observations: 
 
1. Variability of Courses Counting as 1st Year College Writing 

 
The nature of the first year college writing experience for students, the structure of 
courses, the ways - and the institutional settings in which - courses are delivered, all vary 
widely. 

 
Workshop discussions confirmed the difficulty, even futility, of “preparation” approaches in high 
school, other than in the most general sense. Syllabi for first year writing courses within colleges 
vary greatly; among colleges they vary even more. Efforts to foster a degree of uniformity across 
sections of the same course vary from college to college, but show limited success and usually as 
a function of size – a small number of faculty involved - rather than of a systematic approach. A 
commitment to faculty autonomy may have as much effect as does institutional complexity. 
ISU’s WOVE program shows a large institution seeking some consistency over a four year 
program, yet sections of first year courses are not identical. A common approach is to identify 
goals/objectives/outcomes – sometimes broadly; sometimes more specifically – and charging 
instructors to address them through the courses they design and using the materials they select. A 
more detailed specification – course outline, limited array of materials from which to choose, etc. 
– may be attempted where a larger number of sections and/or greater use of adjunct faculty 
and/or graduate assistants is the norm. A high school teacher wanting to prepare students for 
college writing, even knowing where her students would matriculate, must face this reality. 
Given the frequency with which students transfer among colleges, and the variability of writing 
expected in different academic departments, the first year college writing teacher on campus is 
little better positioned.  
 
Workshop participants came to this realization from different assumptions and perspectives. 

What, then, is the difference between high school writing and 1st year college writing?  I 
suspected that there ought to be some complexity that would give real assignments—real life—to 
such a list.  I also suspected that the real difference had to do more with territory than with skill 
sets or complexity.  The territory is different.  The lay of the land looks different in a four year 
college/university than a two year college and that looks quite different than a high school.  For 
many participants in the class these differences had to do with maturity; college students at the 
age of 18-20 are more mature than those 17-18 and in high school.  Some of that maturity has to 
do with the situation of college students who are away from home and dealing with the 
complexities of a different system with fewer rules.  As well, students at the college level develop 
more complexity in their ability to think abstractly, part of which is situational and part of which 
is developmental.  But do situation and maturation tell the whole story?  Students have to be 
thrust into a college situation to figure out what is needed for each individual and then have 
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enough gumption of their own to go after it, which might suggest that we need more study of 
gumption at the high school level! (High School Teacher) 

If variability is the norm on campus, the teacher trying to provide a college writing experience in 
a high school setting faces additional variables. Even if the range of student ability is no greater, 
the development of that ability and the maturity with which it may be applied must be less than 
most college instructors assume. In addition, the setting adds complexity: students remain in 
familiar territory and with familiar peers; freedom to engage and risk ideas and expressions of 
them may be limited; a college/university library and special learning opportunities may be less 
available. Most participants were quite aware of these factors. 

Currently across Iowa, high schools are offering lots of college credit to students, many of whom 
do not display ‘a willingness to evaluate ideas and issues carefully, some skill at analysis and 
higher level thinking, the ability to shape and organize material effectively, the ability to 
integrate some of the material from reading skillfully, and the ability to follow standard rules of 
grammar, punctuation, and spelling’ (Sullivan’s “An Essential Question: What is College-Level 
Writing?”).  Having said this—there are some students capable of this work—just not as many 
as we think. (High School Teacher) 

Despite this variability, most participants also valued the diversity and the autonomy 
contributing to it. Most saw more and better collegial interaction as a means to quality and 
coherence within diverse programs and among approaches; most saw the need for quality 
professional development for writing teachers across institutions and levels. Some still 
recognized a need to help colleagues – fellow writing teachers, teachers in other disciplines who 
use writing to enhance learning, school counselors - perplexed by the array, and to help students 
and parents deal effectively with it. 

...since there are so many approaches to college writing in various settings across the state, we 
have a responsibility as educators to show our students ways to understand curricular 
diversity… to understand how such diversity offers educational possibility, rather than 
confusion…we must ourselves know how and why to value each approach to college writing.  We 
will then be able to effectively counsel our students as to their options.” (University Professor) 
 
Such counsel will recognize the crucial roles of writing in life, including in civic life, not only in 
academic and career settings. It will build on knowledge of the readiness of the individual for 
college work, the mental attributes and authentic experiences with which students need to enter 
1st-year college writing courses. In this regard, writing teachers who value diverse approaches 
and varied purposes, pursued in diverse settings, must help inform a public bombarded with a 
rhetoric of standardization. The complexity of human uses of written language and the 
intractability of writing, thus of writing instruction, in the face standards and assessment, warrant 
and require informed advocacy (see pp. 98-101). 
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2.  Role of Teacher as Decision Maker  
 
Faculty/instructor autonomy regarding curriculum and instruction is valued by 
practitioners, but may vary by nature of employment (tenure–line faculty, adjunct, TA) and 
by institution (HS, 2-year college, 4-year college, university). Guidance and support may 
vary across these factors as well. 

 
That instructors bring their individuality to the challenges of teaching 1st-year college writing 
was evident in the pride, and eagerness for feedback, with which syllabi were shared and in the 
enthusiasm when activities and strategies were described. The latter, especially, was sprinkled 
throughout the week, whatever the ostensible focus of discussion. Certainly some participants 
expected a more directive approach in the workshop, in effect to be told answers to what proved 
to be complex questions. IWP had no intention of positioning teachers at one level to “tell” 
teachers at another level what they “should” be doing. Professionalism is assumed across levels. 
 
Once I changed my expectations, I had a more open mind. The week’s conversations and 
readings and the travel time to think provided me with a direction better than I could have come 
up with on my own… Of course the same class will look different from one instructor to another. 
I need to teach…at the point of need. HS & college, the same thing only different. (High School) 
 
High school teachers facing a dual credit assignment for the first time were understandably 
concerned about requirements, expectations and guidelines, whether or not they are forthcoming 
or clear. After interacting with colleagues across the high school-college divide, their concerns 
often changed. 

…my hope is, within the community college’s parameters, I am able to put my own stamp 
throughout the content. Initially, I was so worried about teaching the “right” material so that 
kids would be prepared for college.  I don’t think it’s so much about the material, but the 
vehicles used to engage students in the material, the critical thinking skills and process 
strategies students are going to use to handle and maneuver the material, no matter what the 
material/assignment is.  That conclusion was big for me. (High School – new dual credit) 

This interaction can have a marked effect on the college teacher’s perspective, too. 

The most valuable thing for me in this week-long institute was the close camaraderie between 
high school and college instructors…I now see that high school teachers are urging a stiffer 
structure, more predictable thinking, and a certain rigidity of tone not because their shoes are 
too tight, but because they have an enormous range of students to teach, all kinds of adults 
looking over their shoulders when they do it, and a vision of college writing that privileges 
‘correctness.’…I see my new college writers differently now... It looks like a certain ideology 
that schools them in a particular set of fundamentals, an ideology that I have waaaay more 
compassion for now, and one for which I have a much richer respect. (2-year College) 
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Participants listened to each other explain, even advocate for, their course designs and intentions. 
Some felt compelled to think of the next level, of the preparation students would need for 
challenges to come. Some focused on writing in the present, for felt needs and authentic 
purposes right now. Others stressed content about which to write, often through challenging 
reading material serving as examples, but questions surfaced there as well.  

The biggest shift in my thinking involves the use of readers in the writing classroom. Although I 
never teach writing without the use of examples, I used them mostly as models of types

Is an effective course best built around an anthology of strong models of expository writing? If 
so, do the textbook and teacher always determine which works to study and in what order, or 
may students help with such decisions? With what risks and rewards might they do so? Are 
academic courses and workplaces-to-come the dominant focuses, or are other adult life roles, 
like citizen or family member or consumer, legitimate concerns? As they work with students, 
should teachers enact the rigor students may encounter elsewhere, or attend to the complex 
needs, including emotional ones, associated with challenging transitions in life? Despite the array 
of possible answers, the teacher – the professional closest to the action of learning – must decide. 

 of essays, 
not as much as models of style or as views of the subject matter. It makes perfect sense: deeper 
reading leads to stronger writing. My students and I will read many more authors, discussing the 
message as well as the mode. We will examine the style and how it affects the content… reading 
these pieces more than once. (High School Teacher) 

Effective writing results from years of practice, refinement, and revision as one strives to 
continually improve the ever-evolving “final” product. The same is true of a writing teacher’s 
course development. Just as a paper can always be improved upon, so can the writing class. 
(High School Teacher) 

Indeed the professional commitment demonstrated by the teachers in these workshops constitutes 
the best hope for improvement in work with student writers at this key point of transition. Their 
willingness to ponder the efficacy of practices, their own and those shared by others, in the 
interest of their students, bodes well for movement toward the manageable without stampeding 
toward the simplistic. The most complex and meaningful decisions, at least, will be made day by 
day in classrooms with demanding students, usually under confounding working conditions. 
Informed, supported professional judgment must obtain, as must the flexibility for it to be used.  

I was mostly worried about having my classes include enough rigor, but now I realize there is 
much more to it than that!  (High School Teacher) 
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3. Nature and Range of Purposes in 1st Year College Writing   
 

Concepts and purposes of, and claims for, 1st year college writing vary widely among 
institutions, and may vary even more widely among faculty within and across institutions. 

 
The importance of writing to education is clear.  Employers list communication skills as vital for 
prospective employers.  Writing teaches critical thinking.  Information is delivered and acquired 
most often by the written word. (2-Year College Professor) 
 
Certainly participants in these workshops concurred about the importance of writing; they voted 
with their presence in the middle of their summer. Less unanimity existed regarding how to 
characterize the nature of and approaches to this important phenomenon.  

Probably the most important difference between the writing you will do here and that which you 
did in secondary school is that this writing counts.  You are now in the business of making new 
meaning that will affect people’s lives. (College website, on preparing incoming freshman) 

While a pronouncement like this one claims a significant distinction between high school and 
college writing, the high school teachers in these workshops also strive to make their students’ 
writing count, and by making meaning, not by just repeating it. They were less sanguine about 
their students being able to meet all the demands ahead of them. 

None of us at the high school level can assure students we are sending them with all the specific 
skills they will need  to meet every professor’s demands.  We can’t promise they will know 
exactly how to “do” every type of assignment that might appear on a syllabus because 
professors are idiosyncratic.  I’m not arguing that the skills involved in crafting writing aren’t 
worthwhile, rather, that there will be more to meeting the demands the first year than a high 
school based “college” class can genuinely prepare them for.  I am arguing that the most useful 
preparation for college or college writing has little to do with knowing all the rules associated 
with writing correctly or with narrow definitions or measures of rigor.  I am convinced that 
unless I cultivate certain habits of mind and coping skills that help students meet college 
expectations, they will have trouble being successful in college, arguably after college as well.  
Until I help them know how to read, write and think their way through challenging text, they will 
indeed be disadvantaged. Unless my students are fairly comfortable with writing and with their 
own writing and thinking processes, and unless they know the value of questions and reflection 
instead of answer seeking, I have not prepared them.  (High School Teacher) 
 
Many college teachers echo these sentiments, but in regard to the next “level” of academic 
expectations within their own institutions. Indeed, teachers in these workshops deliberated about 
crucial habits of mind, about relationships among writing, reading and critical thinking, and 
about students’ needs for flexible writing processes while the 2011 Framework for Success in 
Postsecondary Writing (Writing Program Administrators, National Council of Teachers of 
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English, National writing Project) was under development, and long before it was published. 
(See www.wpacouncil.org.) 
 
I like the suggestion that we “change the questions from ’how do we make high school writing 
prepare students for college writing?’ to what does literacy look like and how do we develop a 
curriculum that develops life-long literacy?”… It might be that a curriculum that fosters life-
long literacy has little to do with giving college credit. Our students’ level of engagement in and 
responsibility for their work is more important than a false sense of college rigor. Writing that 
intelligently aims at an audience seeking to accomplish a relevant purpose is not so much 
college leveled as it is good writing. (High School Teacher) 
 
Others arrived at a similar place but from different origins and by different routes. 
 
I have been guilty of assigning research papers and essentially telling students to find the facts… 
I placed the greatest value on academic writing because that is what I thought college bound 
writers needed the most and because that is what I am most comfortable with. I do not like to get 
personal in my writing so assumed my students would not either. In both college composition 
and my general English classes I intend to be more flexible… (High School Teacher) 
 
Suggesting a spectrum from personal to academic writing is problematic, of course, because 
good teachers seek no dichotomy but an application of passion to all writing, personal and 
academic entwined. Some teachers see their focus as necessarily on the meeting of teacher and 
student writing through text. 
 
I think the most significant change in my thinking had to do with feedback. I listened to 
experienced college writing instructors talk about how they provide feedback to their students. I 
learned that if we want to improve student writing we need to provide significant feedback 
during the process, not just when they turn in the final draft… I plan to put much more emphasis 
on revision than I originally thought. (High School Teacher) 
 
Of course, feedback presumes relationship: knowledge of the recipient; sensitivity to the nature 
and function of the piece in context; awareness of where the student has been, is and can go as a 
writer; deftness in both guiding and nudging the writer forward. And feedback itself is text, 
crafted purposefully with audience in mind. Teacher intentions for the writing class, her sense of 
purpose for and concept of beginning college writing, will inform and perhaps constrain that text. 
While not mutually exclusive, greater or lesser empathy for students in transition contending 
with greater or lesser conviction about the preparatory concerns of colleagues must affect a 
teacher’s practices – from model to prompt to feedback. 
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4. The Question of Dual Enrollment  
 

Despite political support and increasing provision of it, marked differences of opinion exist 
about the efficacy, thus the educational benefits, of dual enrollment courses meeting the 
1st-year college writing requirement and thereby implying student facility with writing.  

 
College Writing as a class helps college freshmen transition to college life.  Such a goal for the 
class raises questions about teaching it in a high school setting.  It was important that we at least 
acknowledge this concern.” (4-Year College Professor) 
 
One challenging topic each year was the proliferation of dual enrollment arrangements, largely 
between 2-year colleges and high schools, under which high school students may take courses in 
the high school, usually taught by a high school teacher, for college credit. Four year colleges, 
especially Regent’s institutions, are compelled to accept the “transfer” credit under reciprocity 
agreements which pre-date these arrangements. Economic advantages to families have 
politicized such arrangements, garnering favor from both the Governor and the legislature, and 
the number of students involved continues to increase. Objections, or even questions about the 
educational efficacy of the policy and the courses, have been muted, especially in a difficult 
financial climate. Concerns were not muffled in these workshops.  
 
 [A teacher] from Northwestern mentioned the problem with “dual-credit” as well as the 
problem her college has with so many credits coming from high school, which limits NWC’s 
ability to provide “their” version of an undergraduate experience.  A good point…  I have 
predicted that online courses at community colleges will get the same scrutiny (if possible) from 
4-year colleges and universities if the quality is seen as diminishing.  I hope that the competition 
among us will result in a better product rather than just a cheaper and more efficient one; 
though now I don’t see that happening.” (2-Year College Professor) 
 
Four year college faculty became increasingly aware over the four years of escalation in use of 
the dual credit option, thus erosion of the number of sections of beginning college writing called 
for at their institutions. Most also know that colleagues in other departments and colleges may 
disparage their work based on perceptions of student writing, even if they have had no 
opportunity to work with the students. Most also see the potential effect on adjunct employment, 
on opportunities for graduate students in universities, as well as on the duration of an 
undergraduate experience.  Teachers are legitimately torn about this issue. Some say: 
 
I know I am providing good instruction to my students, but are they being short-changed by not 
taking writing in college?  And if they don’t take college writing in college, are they missing out 
on meeting and learning from other college students, more likely a more diverse group of 
students?  Writing is an intimate act and college writing courses seem to me a veritable Petri 
dish where astonishing growth can occur. (High School Teacher) 
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Others rightly advocate for their efforts under these circumstances, and indeed the quality of the 
teacher in high school versus in college is not the primary issue. 
 
There are certainly elements of a college freshman’s life on campus that I cannot recreate in a 
high school building… but does that mean we cannot have an excellent course, developing high 
level thinking skills, meaningful growth, and excellent reading and writing?  I can only promise 
to do the best job I can do, to create a rich and challenging course. (High School Teacher) 
 
Still others recognize that an excellent teacher in a high school setting is working with something 
other than the characteristics of a college learning experience. 
 
I have come to believe “college English” taught to students still in high school is – at best – a 
facsimile of the first year away at college. While a well facilitated class taught to apt pupils 
might give students a taste of a college work load, the circumstances are hardly the same.  I 
would argue that freshman composition is a gateway class to reading and writing expectations 
students will encounter as they work their way through degree programs, and if the experience is 
an approximation, aren’t we short-changing students instead of best preparing them?  My fear is 
that this practice is less about what is in the best interest of the students and much more about 
finances: a boon to community colleges and to families paying for the education.  Dual credit 
classes also placate the political powers that call for some iteration of what they see as more 
rigor in the high schools…These classes will continue to happen in my school and any number of 
places, and financially they will help the families of the students who successfully navigate the 
requirements.  I will never be convinced that the dual credit experience is all people think it is, 
but perhaps I am cynical.  Big leverage items like placating the department of education or 
helicopter parents, to say nothing of influences like small schools struggling to schedule a 
variety of classes with limited faculty, assure that dual credit classes are here to stay. (High 
School Teacher) 
 
Others tend to support the experiment for different reasons. 
 
 I am most glad to see something challenge Advanced Placement, which grew to unprecedented 
dominance during the last 20 years.  AP has been the spoon controlling the mixture of 
curriculum at most high schools.  If dual-credit swings the pendulum of financial interest to the 
student’s favor, instead of AP making the profits, that’s a healthy shift in my eyes.  I also like the 
theory that dual credit gives lower-income students confidence that they could make it at college.  
I like the idea of a limited trial run, not a complete overthrow of the high school and college 
curriculum.  I lean toward trying dual-credit, but have mixed feelings about predicting the 
success.” (High School Teacher) 
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And it is possible to support the practice for the sake of particular students’ experiences. 
 
On Friday when we discussed the “elephant” in the room I started to think about the voice(s) not 
represented.  We were discussing/debating whether high school students should take a college 
level writing course and if they do choose to do this – why!  We discussed the money issue, the 
“are they ready” issue, and what they will be missing out on at the college level.  We had 
representatives from all areas except the students who have taken a [college] writing course at 
the high school level!  My 20-year-old neighbor is home (for the summer) from a small liberal 
arts college in Iowa.  She took over 30 college credits as a high school student.  She is a bright 
student but she was also encouraged by her parents to really become an academic superstar.  On 
Friday when I saw her I asked her why she chose to take all those college level classes in high 
school, and if she would do this again.  Her responses did not match a single reason listed and 
discussed by our class participants!…This now third-year college student (likely with senior 
standing) responded that without the availability of challenging college courses she completed 
as a high school student, she would have simply lost her mind!…From my five years of 
experience, those academically driven students living in a rural area who take first year college-
level writing or any other college courses while in high school are having a gap filled.  They are 
enrolled in community college-offered courses that challenge them academically!  This is a sad 
light on high school, but it is a fact from my experience as a high school teacher.  Until high 
schools provide the level of academic challenges (match the athletic push/challenge offered up 
everywhere) the demand for college level courses in high schools will continue. (High School 
Teacher) 
 
Still, the high school setting is not a college setting. Electronic research may not create the same 
learning as sophisticated library research, a common expectation of beginning college writers, 
and discussions with high school peers are unlikely to become the learning experiences that 
discussions in new settings with unfamiliar peers about edgier material and complex issues can 
be, especially when the student is living more independently than ever and encountering more 
non-traditional students as well. Many high school teachers recognize the challenges with which 
dual credit arrangements confront them. 
 
I think it is safe to say that teaching first year writing in a high school setting presents challenges 
that may not appear in a college setting… The challenge for me will be to make the class 
different from their other high school classes. I will have to demand more from them in terms of 
class content and homework. Another huge challenge will be for me to treat them like college 
students… to hold them accountable for homework and deadlines. (High School Teacher) 
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5.  Professional Interaction  
 
To achieve coherence and sustain quality in the expanded territory now accommodating 
1st-year college writing, vastly more interaction is needed among high school, 2-year and 
4-year college teachers. 

 
The quality of their interaction is the best argument for a dramatic expansion of opportunities for 
teachers of 1st-year college writing, whatever the setting, to discuss their programs and their 
craft. Many participants in these workshops speak for it in their own ways. 
 
I felt privileged to be a part of this learning community this week.  This class has been an 
amazing opportunity for me to learn from other high school teachers and postsecondary 
educators.  There are too few chances for the kinds of discussion I have been able to be a part of 
this week. (High School Teacher)  
 
The workshop proved beneficial on many levels—the participants needed the hours and the 
classwork in English for certification purposes, their teaching will be enriched by the 
experience, and they got to know each other better on both personal and professional levels…I 
certainly value the growth such experiences can provide us instructors. (2-Year College 
Professor) 

 
I appreciated the mix of high school, community college, and four-year college instructors 
comparing their experiences and how our work affects each other, the opportunity to think 
intensively about the teaching of college-level writing and to analyze how my course could be 
better…  (4-Year College Professor) 

 
With all the great ideas and practical examples shared among participants, I am reeling with 
good intentions and plans for action. (2-Year College Professor) 
 
I arrived in Cedar Falls excited at the opportunity to meet with colleagues from across the state 
who were also interested in defining the traits of college writing, discussing pedagogical theory, 
and in sharing successful models of praxis. I hoped to be able to share my experience with the 
group and to learn from others’ experiences as well.  Since attendees came from a wide variety 
of institutional settings, I was thrilled to have a chance to speak to teachers engaged in college 
writing instruction in settings completely different from my own.” (University Professor) 
 
One thing high school teachers are always asking their administrator for is time to collaborate 
with others in the same discipline. And this is the one thing that we are never given time for 
during in-services.  The opportunity to sit with twenty other people who teach college writing 
and hear their stories about strategies that work, topics students enjoy, and how they manage the 
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workload was, for me, like being given an unlimited shopping spree at Macys. (High School 
Teacher) 
 
…not only did I hear unique perspectives on the high school - college debate, but I met some of 
my intellectual soul mates… (2-Year College Professor) 
 
Seventeen of us are gathered here in Baker Hall to see what we can learn about college writing.  
I appreciate that there are high school teachers, junior college, college, and university people in 
attendance.  This is the first time I have ever been in an organized session where the plan was to 
have all these different voices speak.  It seems pretty silly, unprofessional actually, that high 
school and post-secondary instructors don’t meet all the time.  Instead I think the norm is to 
point fingers and talk about what “those” people are or aren’t doing in the classroom, 
accusations that allegedly explain why students don’t thrive or aren’t prepared.  It’s delightful to 
know there are people who have their eyes on the bigger picture: and what’s best for students. 
(High School Teacher) 
 
From the outset, the IWP Board believed in this forum and aspired to see it extended regionally 
across Iowa. That has not occurred; vision on the part of college and high school leaders will be 
necessary for it to do so. IWP leaders are nonetheless eager to assist – to facilitate interaction, in 
various places and forms, at this professional juncture and on these crucial matters.   

 
 
 
 
 

 
Iowa Writing Project 

James S. Davis, Director 
Anne Weir, Co-Director 

117 Baker Hall 
University of Northern Iowa 
Cedar Falls, IA 50614-0502 

319-273-3842 
james.davis@uni.edu 

www.uni.edu/continuinged/iwp  
For information on summer programs, please call or visit the website. 
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2010 Invitation  

Greetings, and welcome to the Iowa Writing Project. We are delighted to be working with you 
this summer in the First–Year College Writing workshop, an effort which we hope will promote 
high school – college faculty conversation within the workshop and far beyond. 

 The workshop will convene Monday morning, June 28, in the Oak Room, lower level of 
Maucker Union on the UNI campus at 8:00 a.m. with things to officially get rolling at 8:30. 
Given commuting distances for some of you, and child care concerns, expect the workshop day 
to run from 8:30-4:00 with an hour for lunch. Special opportunities might extend selected days 
for those who are available; we especially want you to stay on Thursday, July 1, for a reception 
(3:30 – 4:30) in Baker 161 hosted by the English Department for participants in all three IWP 
activities occurring that week. 
  
For those who need them, we will have parking passes to distribute, and would like to do that 
before 8:30 a.m. Monday, so you can avoid our parking officers! If you do not know the UNI 
campus, Maucker Union is toward the east end of campus, somewhat centered among Lang and 
Seerley Halls and Rod library. You can take College St. north from University Avenue, then turn 
west on W. 26th St. to Wisconsin St. I suggest you try to park on Wiscnsin, come into the room 
for your parking permit, then move your car to a valid lot. For you, this will mean the 
Multimodal Transportation Center (parking ramp) across W. 23rd from Bartlett Hall. We will 
have campus maps and directions for you, though you can go online and print a map at 
www.uni.edu by clicking "Visit UNI." The basic Google Map will give you the street pattern; a 
Flat Campus Map will show you the buildings. Maucker Union is #26 on the flat map. See 
roster attached for car pooling?  
  
If campus housing is of interest to you, find information and register individually at 
http://www.uni.edu/dor/conferences.shtml which takes you to the Department of Residences web 
page. Click on Conferences, then the Planning Guide, Dining, Individual Registration, etc. I am 
attaching information on other accommodations in Cedar Falls.  
 
Credit registration will be handled and materials distributed Monday morning, and you will meet 
your fellow participants as well as Barbara Turnwall (Northwestern College) your facilitator. I 
will meet you that morning as well, and will support Barb that week as possible.  
 
You will receive numerous handouts during the workshop, professional reading and various 
artifacts. It is wise to bring at least a 2 - 2.5" notebook, and perhaps some dividers to help you 
keep material organized. Most people also find value in having a journal/learning log for 
reflections and observations, among other things. If you already use something like this, what 
you are using will be fine. If not, this is a good opportunity to experiment. Otherwise, something 
to write on and with, reading glasses, and your experience and enthusiasm should serve you 
well! 
 
We will have multiple copies on site of two books (and some copies may be available in the 
University Book Store) on which we expect to draw: 

• Sullivan, Patrick & Howard Tinsberg (eds.) What Is “College-Level” Writing? 
Urbana, IL: NCTE 2006. 
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• Thompson, Thomas C. (ed.) Teaching Writing in High School and College: 
Conversations and Collaborations. Urbana, IL: NCTE 2002. 

Both are good and we urge you to bring your copies if you have them. Another older copyright 
but one we have found valuable is nuts & bolts: a practical guide to teaching college 
composition, edited by Thomas Newkirk and published by Boynton/Cook – Heinemann in 1993. 
A recent NCTE publication, College Credit for Writing in High School: The “Taking Care Of” 
Business, edited by Kristine Hansen and Christine R. Farris  (2010) is also well worth a look. 
 
For those who need it, we are arranging access to computers on campus, which you should have 
early in the workshop. You may find yourself using them in Rod Library or in the ITTC, our new 
technology center located in the restored East Gym, though the Union is supposed to be friendly 
to wireless internet.  
 
This will be a great opportunity to share ideas and information with colleagues from across the 
state. With that in mind, we urge you to bring for display or dissemination: 

• Syllabi & supporting documents (class policies & procedures, guidelines, key handouts); 
• Favorite units, lessons, activities; 
• Texts, especially unconventional ones, you use in 1st year college writing courses; 
• Books/articles which have significantly influenced your theory and practice. 

Please bring other materials you consider to be “for the good of the cause.” Expect sharing space 
– physical and temporal – to be provided.  
 
IWP covers the cost of graduate credit for this workshop, and urges home institutions to match 
some of that cost by paying expenses. IWP will need, at some point, verification of any 
institutional “matching” support you receive, whether in the form of written verification from a 
department head or principal, or a photocopy of an expense check.  
 
My office is 37 Baker Hall, lower level of the south wing; the IWP Teaching Center is 43 Baker 
Hall. Feel free to contact me if you have questions or need additional information, including 
during your week on campus. I look forward to meeting you soon, and to learning with you and 
the group.  
  
Jim Davis, Director 
Iowa Writing Project 
319-273-3842 
james.davis@uni.edu 
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Rosters 
 

2007 
Participants by Name:      
1. Linda Adkins (UNI)        

Participants by Institution: 

2. Deborah Bloom (Kirkwood CC)    4-Year: 4 
3. Shirley Brodersen (St. Ansgar HS)    2-Year: 6 
4. Pamela (P.J.) Colbert (Iowa Valley CC)   High Schools: 6 
5. Sharon Elling (CAL HS) 
6. Melanie Gast (Edge-Cole HS) 
7. Mathew Gilchrist (UIowa) 
8. Joyce Hagen (NIACC) 
9. CoryAnne Harrigan (Simpson) 
10. Kelli Kovarik (North Fayette HS) 
11. Lawrence Kruse (NICC Peosta) 
12. Dianne McDermott (NICC Peosta) 
13. Kim VanEs (Northwestern College) 
14. Trudy McKeag (Charles City HS) 
15. Marcia Nilles (HLV – Victor HS) 
16. Jacqueline Signori (Kirkwood CC) 

 

2008 
1. Gina Burkhart (UNI)      
2. Caralee Doak (Grundy Center HS)    4-Year: 2 

Participants by Institution:   

3. LaDawn Edwards (Kirkwood CC)    2-Year: 5 
4. Christine Ehn (Laurens-Marathon HS)   High Schools: 8 
5. Matt Foy (UNI Graduate Student)    Graduate Students: 2 
6. Diane Ishmael (Turkey Valley HS)    
7. Jane Johnson (UNI Graduate Student) 
8. Rebecca Kamm (NICC, Calmar) 
9. Marty Knepper (Morningside) 
10. Margaret Kounkel (Solon HS) 
11. Doreen Lechner (Hawkeye CC) 
12. Heal McKnight (Kirkwood CC) 
13. Kristin Peterson (Hampton-Dumont HS) 
14. Bridget Shultz (NIACC/Hawkeye CC) 
15. Dianne Trautman (W. Hancock HS) 
16. Bradley Weidenaar (Marshalltown HS) 
17. Anne Weir (WACO HS) 
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2009 
Participants by Name:      
1. Jared Arieux (Janesville HS)     4-Year: 1 

Participants by Institution: 

2. Martha Christians (Southeast Webster HS – Burnside) 2-Year: 4 
3. Meleah Cue (UNI Graduate Student)    High Schools: 11 
4. Joy Drake (Chariton HS)     2-Year/High Schools: 2 
5. Lizabeth Ford (Union HS/Hawkeye CC)   Graduate Students: 2 
6. Lizabeth Fox (Decorah HS)      
7. JoAnn Gage (Mt. Vernon HS) 
8. Ann Gray (Scott CC) 
9. Brenna Griffin (Peet Jr. High – Cedar Falls HS) 
10. Michael Heath (UNI/Southeast Missouri State) 
11. Brenda Jensen (Hudson HS) 
12. Ashley Jorgensen (Price Lab School – NU High) 
13. Craig Klein (Scott CC) 
14. Lisa Kritchman (Des Moines North HS) 
15. Darlene Lawler (DMACC) 
16. Deborah Meade (Hampton-Dumont HS) 
17. Linda Pitlik (Kirkwood CC) 
18. Sarah Richardson (Mt. Vernon HS) 
19. Nick Roos (UNI) 
20. Bonnie Wenthold (NICC/Mabel-Canton HS) 

 

2010 
Participants by Name:      
1. Deana Ahlers (Beckman HS)     2-Year: 1 

Participants by Institution: 

2. Katie Davis (Aplington-Parkersburg HS)   High Schools: 8 
3. Kelly Derby (Hillcrest On Campus School)   4-Year/High School: 1 
4. Michelle Geistkemper (Beckman HS)    2-Year/High School: 1 
5. Tammy Ingels (Oelwein HS)      
6. Theresa Jackson (Western Iowa Tech Community College) 
7. Teresa Lawler (Ankeny HS) 
8. Nina Schmitz (Aplington-Parkersburg HS) 
9. Maryjo Williams (Dubuque Community Schools) 
10. Richard Henry (Arkansas Early College High School/University of AR at Monticello) 
11. Kathleen Hosch (Grundy Center High School/Hawkeye CC) 

 
TOTALS 

Participants: 64 
4-Year Institutions: 7 
2-Year Institutions: 16 

High Schools: 33 

4-Year/High School: 1 
2-Year/High School: 3 
Graduate Students: 4 
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The Group at Work 
(2009)

 
The Book Table (2009) 
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Turnwall, Barbara – Northwestern College, Orange City, IA 
 
COLLEGE WRITING:   GROUP ESSAY ASSIGNMENT 
 
To prepare for your group meeting this week, read Trimbur’s essay (p. 72) and when you meet, 
discuss how your group can best function “to incorporate the strengths” of each of you.  Also, as 
you review the two Table of Contents, choose a couple of essay that seem interesting and then 
read them to confirm (or not) your initial response.  Finally, write about a 1 page journal arguing 
why our class should study the essay(s). In your group, share your journals and then choose 
your 1st, 2nd, and 3rd choices.  

PURPOSE OF STUDYING THESE ESSAYS 
By carefully reading, responding to, and discussing the essays you select, we have the 
opportunity to further develop our critical reading skills.  These experiences can 
significantly improve our confidence and skills as readers and writers of texts.  
Approaches to the texts include:  CONTENT  
What is said--the apparent purpose(s) and the meaning(s) of the piece);  STYLE (How it is 
said--language, imagery, syntax, voice, kinds of development...);  CONNECTIONS  (How 
you as college students at this time and this place connect with this piece or how you are 
invited to vicariously experience another viewpoint ).  As a group, you will decide what 
goals you  hope to accomplish and how best to accomplish them.  
 
PREPARATION FOR LEADING CLASS DISCUSSION 
To prepare as facilitators of the discussion, each of you should know the piece well and 
decide what particularly interests you.  If you need some ideas, you may examine the 
general introductions to the chapter in which the essay has been placed OR examine the 
questions at the end of the essay.  You will meet several times as a group to 
collaboratively decide how you will facilitate a meaningful learning experience for your 
classmates. This collaboration is a part of the learning experience. Employers today want 
employees with these skills which you can develop through practice. If you need some 
help with your planning, please ask.   
 
FACILITATING CLASS DISCUSSION 
Be creative and have some fun with this challenge.  Have as your goal to actively involve 
all the students in the discussions.   For example, you may wish to break into small 
groups with one facilitator joining each small group, and then later meet back in the large 
group to report your discoveries. Because this is a writing class, assign a journal 
assignment before class, at the beginning of class, OR at the end of class.  This may take 
any form you wish--answering a specific question, composing a personal response to 
the essay, summarizing etc.—have students write at least 1 page)  Plan for @ 40 minutes 
of class time--but there is flexibility depending on the difficulty of the essay and your 
plan for involving your classmates.  
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Composition 1 Course Description: 
 

College composition prepares students for the types of communication and thought essential to 
personal growth, academic development, and working-world success.  Writing is approached as 
an ongoing process that includes brainstorming, drafting, sharing, revising, editing, and 
reflecting.  During the course, students will learn the importance of identifying an audience and 
establishing a purpose for their writing.  Equally important, each student is encouraged to find 
his or her personal voice and style through writing.  By the end of the course, students should 
appreciate the relationship among reading, writing, and dialogue as a system of expression and 
communication.   

 

College Composition 1 Course Goals: 

• Embrace writing for discovery, exploration, and clarification of ideas 
• Approach writing as a continual process rather than a product 
• Find his or her own authentic writing style including personal writing voice 
• Enhance active, critical, and analytical reading skills as applied to both students and 

professional writing 
• Employ methods of research writing and documentation 
• Develop confidence as a writer through self-reflection and evaluation 

 

 

 

 

 

 

 

 

 

 

The information above was compiled after evaluation of course descriptions and objectives from 
the following colleges:  Hawkeye Community College, NIACC, NICC, Wartburg College, UNI, 

and Kirkwood Community Colleges. 
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620:005 COLLEGE READING AND WRITING (Section 02) 

Spring 2007: 8:00-8:50 MWF – Lang 12 
Dr. Jim Davis 
Office: 37 Baker Hall; Phone: 273-3842. 
Email: james.davis@uni.edu 
Office Hours: MWF 10:00-11:00; MW 12:00-2:00; others by appointment. 
 
 
NOTICE: DISABILITIES SERVICES 
The Americans with Disabilities act of 1990 (ADA) provides protection from illegal 
discrimination for qualified individuals with disabilities.  Students requesting instructional 
accommodation due to disabilities must arrange for such accommodations through the Office of 
Disability Services.  The ODS is located at 213 Students Services Center.  Phone: 273-2676. 
Contact me privately regarding possible adaptations. 
 
If people can’t write well, they don’t think well.  If they don’t think well, other people will do 

the thinking for them.    George Orwell 
 
Course Description 
 
College Reading and Writing focuses on types of communication and ways of thinking essential to 
success in academics and in life. We will engage in reading and writing as processes, intending to help 
you understand and refine how you apply each process to challenging expository texts, ideas and issues.  
We will move from writing and reading personal experience early in the course toward a focus on 
selected public issues as the semester unfolds.  You will have considerable choice of personal 
experiences to write about and of public issues to explore.  You will read to write better, write to read 
better, and talk to accomplish, enjoy and share learning. 
 
We will take a workshop approach to reading and writing, thus much will depend on your participation – 
on your willing interaction with others in class and beyond – and on your active engagement with the 
materials provided and recommended.  As in all of life, “showing up” matters.  “Attending”, however, 
means more than being physically present in class.  Your participation will depend on your preparation – 
doing the necessary work outside of class – and your willing entry into the “spirit of the workshop.”  Part 
of that “spirit” enacts a genuine interest in the “take” others have on matters under consideration – being 
interested in the views of other people – as well as in exploring your own views; part of it enacts 
enjoyment of learning itself.  My responsibility is to help you encounter worthwhile material and ideas 
and learn ways to engage with them; you are responsible for the motivation and work your learning 
requires. And remember, in class experiences can’t be made up. Value what you bring to the group and 
what the group brings to you. 
 
Writing is just work – there is no secret. If you dictate or type or write with your toes, it is still just 
work.                                                                         Sinclair Lewis 
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GOALS: You will -  

• Engage - reading, writing, and sharing meaningful works you both enjoy and value; 
• Use reading and writing to discover, explore and clarify ideas; 
• Refine your writing and critical reading processes with appropriate strategies for varied 

expository materials, purposes and audiences; 
• Gather information through primary research techniques (observation, interviewing, etc.) and 

from print and electronic sources; 
• Understand and produce essays with strong focus, coherent organization, effective development 

and support, and of personal and public use; 
• Polish your writing style through precise word choice and sentence structure; 
• Edit your writing for appropriate use of conventions and citation of sources; 
• Analyze and respond to the writing of others; 
• Present yourself as a literate learner by developing a portfolio displaying and evaluating your 

growth as a reader and writer. 
 

2nd Draft = 1st Draft – 10%      Stephen King 
 
In pursuit of these goals, and in support of your learning, we will: 

• Develop our learning community and establish workshop procedures; 
• Write memoirs of experiences learning to read and write and assess current abilities as a reader 

and writer; 
• Read and write pieces with a “sense of place”, grounded in where we live; 
• Read and write pieces that explore significant experiences and what it means to learn from them; 
• Engage with selected, significant public issues by reading and writing about them, and by 

experiencing at least one in-class forum on an issue; 
• Read and reflect on a self-selected, significant book concerning a contemporary public issue 

(Recommendations will be provided in class.); 
• “Journal” as a writer, reader and learner, and “feed the basket” with reflections and works in 

progress; 
• Develop vocabulary appropriate to a college education. 

 
Our workshop will involve a collection basket

 

, a vehicle through which you will put your writing before 
the instructor and the group.  We will have fixed due dates for only a few pieces expected of everyone. 
You are expected to write much more than that, and to use the rest of us as readers of your work by 
choosing when to place it in the basket, by directing response through an author’s note about the impetus 
for and nature of the piece and where you are in the process of writing it, and by inviting small group 
response. 

Writing, I think is not apart from living.  Writing is a kind of double living.  The writer 
experiences everything twice.  Once in reality and once in that mirror which awaits always 

before and behind him.    Catherine Drinker Bowen 
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Sharing writing: Your work represents you. Please type all papers in a readable (12 point), not 
decorative typeface with one-inch margins & appropriate headings. Staple! 
 
I wish we could change the world by creating powerful writers for forever instead of just indifferent 
writers for school.                                                                      Mem Fox 
 
Academic Integrity: Work in this course calls for your original writing. Clearly identify the source using 
standard documentation whenever you use material from another writer or speaker. Failure to do so gives 
an impression of plagiarism – presenting the work of another as your own. Evidence of plagiarism will be 
reported to academic affairs. 

You will need: 
• A journal, print and/or electronic, in which to accumulate ideas, details, and fragments for 

writing; reflections on readings, discussions, observations; in-class reflections and opportunities 
to think on paper; 

• A packet of multicolor 3 by 3 inch sticky notes; 
• A pocket folder, notebook (2”) or expanded file for handouts you will receive in class (dividers 

you can label might help); 
• A pocket folder to hold your final portfolio; 
• Your own copy of A Pocket Style Manual (St. Martin’s Press) by Diana Hacker and The Essay 

Connection
• Access to a computer so you can type pieces your fellow writers and I will read; 

 7th Edition*, edited by Lynn Z. Bloom - both available at the bookstore; 

• One book (negotiated self-selection) related to public issues and civic life. 
 
*  A new edition of this book is available and may be used in other classes, but the bookstore has 
obtained enough used copies of this edition for this section. Do know that you are unlikely to be able to 
resell this text at the end of the semester. Buy used! 
 
     In the end, I understand that memories are stories we tell ourselves”  Alex Harris 
 

Writing Workshop 
1-8      Week 1   Get acquainted; write “literacy” memoirs. 
1-15    Week 2             Writing workshop; uses of a journal; ‘reading’ essays. 
1-22    Week 3             “Sense of place” literature and personal essay. 
1-29    Week 4             Writing workshop and “learning experience” literature. 
2-5  Week 5  Learning experience essay and workshop. 
 
 If you don’t have the time to read, you don’t have the time (or the tools) to write.    Stephen King                                                                          
2-12 Week 6  Small groups – topical leadership. 
2-19 Week 7            Topical cluster of essays; write essay draft. 
2-26 Week 8  Topical cluster; write draft; midterm portfolio discussion (draft). 
3-5 Week 9  Topical cluster; write draft; writing workshop. 
3-19 Week 10          Topical cluster; write draft; writing workshop. 
             (Four drafts, two revised and completed essays expected weeks 6-10) 
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Great minds discuss ideas. Average minds discuss events. Small minds discuss people. 
                                                                                           Eleanor Roosevelt 
 3-26 Week 11     Issue forum; select public issue. 
4-2 Week 12     Issue exploration, further research. 
4-9 Week 13     Position essay or issue frame; writing workshop. 
4-16 Week 14     Advocacy piece; writing workshop. 
4-23 Week 15     Complete portfolio; final portfolio conferences (37 Baker). 
4-30   Week 16     Finals. Class will meet during the scheduled final exam:  

8:00-10:00 Monday, April 30  
 
Cell Phones: OK if silent; emergency only; please step into hallway. 
Snacks and Drinks: OK if courteous and discreet; please clean up after yourself.                                
 

We are all apprentices at a craft where no one ever becomes a master. 
       Ernest Hemingway 
 
While we will attend to reading and writing as processes and to writing as a craft, your intentions as a 
writer will be foremost, followed by your sense of audience. The rhetorical situation involving writer, 
reader, text and context will be our arena. Purposeful interaction – dialogue, talk – will be our means. 
Abstain and you lose out. 
 
Compelling essays mostly focus on issues about which thoughtful people disagree; and the substance 
of that disagreement should be evident in [such] essays. 
                                                                                      Don Rothman 
 
Expect to engage serious public issues and face shared responsibility for them. We should aspire to 
respectful conversations of consequence. 
 
Today’s students’ lack of faith in the power of persuasion reflects the waning of the ideal of civic 
participation that led educators for centuries to place rhetorical and argumentative training at the 
center of the school and college curriculum. Underlying the centrality of this training was a classical 
conception of public citizenship that has come to seem unreal as the small town has given way to 
urban massification and as the ideal of the citizen has been displaced by that of the consumer.                                                                                   
                                                                                    Gerald Graff 
 
College Reading and Writing, at least in this class, intends to enhance your personal power as a student, a 
worker, a consumer, a family member, and especially as a citizen. How well we succeed together in this 
endeavor will depend greatly on your desire for such power and the responsibilities attendant to it, i.e. for 
active citizenship. 
 
Why does a country that prides itself on freedom of the press and freedom of speech educate so 
many people to be allergic to writing? 
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620:005 College Reading and Writing – Course Portfolio 

The course syllabus stresses the importance of writing folders – for works in progress and for your 
accumulating ‘finished’ work – and of a portfolio. A portfolio is a sub-set from a larger body of work. In 
this case the purpose is to demonstrate your effort and achievement, and your progress as a reader and 
writer, in this course. It will substantiate your case for a good grade. More importantly, it will show your 
ability to reflect on (document, analyze, evaluate) your writing and writing process, and your ability to 
read and to use the responses of readers. The portfolio should let you “put your best foot forward” – 
inclusions are self-directed (you make the choices) and selective. The focus is on improvement over the 
semester as shown by your work and your documented processes. Please consider its implications for 
your approach to future academic and work challenges. The artifacts you choose will represent you in 
your absence. 

Your portfolio will be stronger if you are able to draw from abundance (numerous pieces of writing, 
contributions to the collection basket, journal entries) and from rich reflections in progress on the pieces 
you write. (See “Portfolio Reflections: Writing in Progress.”) The more thorough and insightful your 
reflection on the writing of a piece, the stronger the piece is likely to be as a portfolio option. Ponder your 
work, and how you work. 

Your portfolio will include several parts, starting with a cover and an introduction - to  you, to your 
writings and to the organizational plan you choose. Consider organizational schemes like: difficulty – 
easiest to hardest or hardest to easiest; improvement – weakest to strongest; creativity – least to most 
creative; chronology – order written or order of events in your life; personal growth – increasing self 
awareness or process awareness; 

process – least to most risk or experimentation or familiarity with the genre. Choose an approach that fits 
your work and helps you invite readers into it. Follow the introduction with an annotated table of contents 
in which you list each item and offer a short explanation, comment and page number of each item in the 
order of appearance. 

You must include 1) your memoir (revised) and 2) a representative sample of entries from your journal 
chosen to show its contribution to your writing and reading experience of the course. This sample is a 
place to show your effort to broaden your horizons with one or more of the many special opportunities 
announced and promoted in this class. Also, 3) include three pieces written during the course; one of 
these must include all drafts (organized from final to first and/or pre-draft work), responses and /or notes 
on response, and reflection on the full process evident in the drafts. You have the option  

4) of including one piece, written for another class or for some other life purpose, which shows your 
application of what you have learned in College Reading and Writing. You will include 5) an analysis of 
your reading and writing processes, with a comparative analysis of an early and late piece, to be written 
near the end of the semester. This piece may be used (anonymously) as part of an English Department 
assessment of 620:005. 
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Your final item will be 6) a self-assessment of your performance in the course. Reflect on your growth as 
a writer, reader, thinker and learner during this semester. You may need to mention perceived weaknesses 
or strengths of the course, but focus on how you responded to such weakness or strength. What do you 
know that you didn’t know before? What can you do now that you couldn’t do before? If you believe you 
have grown as a reader and writer – in skill, confidence, study habits, self-management – explain the 
improvements. If you gained little, explore the reasons why. What do you intend to take from this course 
into future academic work or other life experiences? Reflecting on these matters in your journal as the 
course unfolds will help you with this self-assessment. Conclude this piece by making a case for the 
grade you believe you have earned. This self-assessment does not need an author’s note or a reflection. It 
is a reflection. 

Your reflection/case should address your perception of your participation in the class. The course 
syllabus speaks to participation and attendance. Engaged participation is one requirement for a top grade, 
and should be addressed here. If active engagement in the class has been difficult for you, speak to that 
situation. If attendance has been a problem for you (more than 3 absences, excused or not) you should 
speak to that concern. If so, your journal and other writing should show that much more investment. 
Serious engagement and/or attendance problems should temper and be reflected in the grade you believe 
you earned. Investment is necessary for a top return on investment. 

For anyone, a strong portfolio will demonstrate serious, thoughtful engagement with the content of the 
course, willingness to consider challenging ideas, intellectual honesty and a reflective stance toward 
learning. At a minimum, you should feel and show some continuing desire to read and write in significant 
life roles, including as a citizen. 

Much of the last week of the semester will be devoted to construction of your portfolio Midterm 
discussion of portfolio expectations should help as well. You always have the option of scheduling a 
conference with the instructor if you have concerns about how you are doing. Your ‘final exam’ will be a 
conference with the instructor based on your portfolio. You will also have an opportunity to provide 
feedback during the scheduled time for a course ‘final exam’. I welcome your feedback on what we have 
done and on how I might improve the course for future learners. 

 

James S. Davis 
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Journal Invitations from JSD 
 
Some 005 syllabus related questions for you to ponder in your journal: 
 
What do you know about the state of adult literacy in our society? How has ‘what it means to be 
literate’ changed over time, especially in recent years? 
 
How would your life be different if you read and wrote with greater pleasure, satisfaction and 
effectiveness? 
 
How would our society be different if everyone read and wrote with greater pleasure, 
satisfaction and effectiveness? 
 
What does ‘success’ mean to you? In academics? In life?  
 
What kinds of texts – for reading or writing – are brought to mind by ‘expository’? What 
functions do such texts serve? 
 
What matters – experiences, concerns, etc. – do you consider personal? Public? 
 
What does ‘workshop’ bring to mind? What does it add, literally and metaphorically, to the term 
‘writing workshop’? What experiences have you had with a learning workshop? 
 
How do you distinguish between ‘attendance’ and ‘attending’? What experiences have you had 
being fully engaged
 

 in a learning episode? 

What possibilities do you see for your writing to be useful to you? To others? How might 
writing and reading serve you and others in various life roles? 
 
How do you see ‘talk’ – private, personal, public – relating to effective reading and writing? To 
discourse in a society? 
 
How do reading, viewing, writing and talk affect your views on current issues/events? 
 
How and why do you exert your personal power through literacy as you do? 
 
What is a life role in which you could be more effective if you consciously, deliberately, and 
systematically applied your literacy abilities to it? 
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620:031 Introduction to Literature (Section 01)  Dr. Jim Davis  
          (Writing Enhanced)                                                    37 Baker Hall 
 Fall 2010: MWF 8:00-8:50 – Lang 11              Phone: 273-3842 
        james.davis@uni.edu 
Office Hours: MWF 10:00-11:00; MWF 1:00-3:00; others by appointment. 
 
NOTICE: DISABILITIES SERVICES 
 
The Americans with Disabilities act of 1990 (ADA) provides protection from illegal 
discrimination for qualified individuals with disabilities.  Students requesting instructional 
accommodation due to disabilities must arrange for such accommodations through the Office of 
Disability Services.  The ODS is located at 213 Students Services Center.  Phone: 273-2676.          
Contact me privately about possible adaptations. 
 

The universe is made up of stories, not atoms.  Muriel Rukeyser 
 

Course Description: 
Sections of Introduction to Literature, a Liberal Arts Core course at UNI, are incredibly varied.  
Check text lists at the bookstore and you will find little similarity among them.   You will not 
find a list of texts to purchase for this section.  That does not mean you will not need to acquire 
books, only that we will not all read the same book. We will read many shorter texts in common.  
We will engage in a literature workshop – the texts we choose will matter; your serious reading 
of and writing about them will matter; our interactions as readers will matter.  Whatever the text 
from which we are constructing meaning, part of our focus will be on 1) how we read, and 2) the 
actions and habits of mind that enable us to read powerfully, including application of those 
actions and habits through writing.  A major goal of this course is to develop your understanding 
and appreciation of basic forms of literature through close reading of Midwestern texts. 
 
In this literature workshop much will depend on your participation – on your willing interaction 
with others in the class – and on your active engagement with the materials provided and 
recommended.  As is true in all of life, “showing up” matters.  “Attending”, however, means 
more than being physically present in class.  Your participation will depend on your preparation 
– doing the necessary work outside of class – and your willing entry into the spirit of the 
workshop.  Part of that spirit enacts a genuine interest in the “take” others have on matters under 
consideration as well as in exploring your own views; part of it enacts enjoyment of learning 
itself.  My responsibility is to help you encounter worthwhile material and ideas and learn ways 
to engage with them; you are responsible for the motivation and work your learning requires.  
Success in this class, including as symbolized by a grade, will require more than showing up: 
you must engage in the work of learning.  Your accomplishments throughout the semester will 
be manifest cumulatively, selectively and reflectively in a Course Portfolio, which will be the 
tangible basis for your grade.  Do not expect letter grades on individual papers.  
 
Character consists of what you do on the third and fourth tries. James A. Mitchener 
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Life is a conversation. When we enter, it’s already going on. We try to catch the drift.  
  We exit before it’s over.                                                    Kenneth Burke 
                              
Goals: You will- 

• Reflect on your own reading history, as a partial basis for selecting many of the texts you 
will read, and on your behavior as a reader; 

• Read, enjoy (at least to some extent) and find value in responding to many different texts; 
• Expand your perspective – by stretching yourself as a reader of literature and as a writer 

– on and within the liberal arts; 
• Interact with others in a community of readers, in part by sharing your writing; 
• Develop your ability to engage with a literary text; 
• Develop confidence as a reader – a legitimate sense of authority in your encounters with 

literature; 
• Develop control of and confidence in your writing processes and abilities. 

 
It seems to me that writing is a marvelous way of making sense of one’s life, 

both for the writer and the reader.    John Cheever 
 
In pursuit of these goals, and in support of your learning, we will - 

• Read, talk about and write about an array of texts and our responses to them; 
• Enact in-class workshops on shorter, challenging texts  (fiction, non-fiction and poetry) 

to stretch ourselves and build our capacity as readers; 
• Read several longer texts – some largely self-selected and some chosen from clusters of 

suggested titles – write about them and explore them with others in this community of 
readers; 

• Maintain a reading log to capture impressions of, responses to, and reflections on in-class 
workshops and assigned/selected literary works; 

• Write reflections on and analyses of reading processes applied to selected works; 
• Confer (you and I) about your individualized reading and your writing; 
• Stretch ourselves through special, out of class literary activities, on & off campus; 
• Build a portfolio- midterm (draft) and final- representing your growth and presenting 

yourself as a reader of and writer about literature. 
 

Life can only be understood backwards, but it must be lived forwards. 
Soren Kierkegaard 

 
Sharing writing: Your work represents you. Please type all papers in a readable (12 pt. & not 
decorative) typeface with one-inch margins and appropriate headings. Staple! 
 
Academic Integrity: Work in this course calls for your original writing. Clearly identify the 
source using standard documentation (MLA) whenever you use material from another writer or 
speaker. Not doing so gives an impression of plagiarism – presenting the work of someone else 
as your own. Such incidents are reported to Academic Affairs. See UNI Student Handbook 
Section 3.01, “Academic Ethics and Discipline.” 
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I wish we could change the world by creating powerful writers for forever instead of 
 just indifferent writers for school.                                                           Mem Fox 
 
Calendar - projected path for “living” this course:   ( * = calendar deviation that week) 
 
8-23 Week 1 Begin to build our literary learning community; explore our  
   reading histories, our experiences with and attitudes toward  
   literature & the liberal arts; Workshop- writing memoir; 
8-30 Week 2 Workshop- informal writing within reading processes; book selection  

processes; choose novel for individual/small group study. 
9-6* Week 3 Workshop- obscurity and complexity in texts; (

reading, reflection, sharing progress on novel of choice.  
Labor Day Mon.) 

9-13 Week 4 Workshop- writing about fiction; 
   complete reading 1st novel of choice, and write response paper. 
9-20 Week 5 Workshop- levels of reading; 1st novel papers; 
   select Iowa/ Midwestern novel for small group study. 
9-27 Week 6 Workshop- literature of place, regional literature; 
   reading, reflection and discussion of Iowa Midwestern novel. 
10-4* Week 7 Workshop- writing and a sense of place; complete Iowa/   
   Midwestern novel and response paper. (No class Fri. Oct. 8) 
10-11 Week 8 Workshop – portfolios in progress; 
   Midterm Conferences. 
10-18 Week 9 Workshop- story and literary technique; 
   select collection of short stories; 
10-25 Week 10 Workshop- writing about short stories; 
   complete short story collection and response paper. 
11-1 Week 11 Workshop- writing for a non-fiction story; 
   select literary non-fiction (essays, memoir, etc.) 
11-8 Week 12 Workshop- roles/nature/ range of non-fiction; 
   reading, reflection and discussion - non-fiction selection. 
11-15* Week 13 Workshop- reading and writing the literary essay; 
   complete non-fiction response paper. (No class Fri. Nov. 19) 
11-22   Fall Semester Break  Poetry is the bouillon cube of literature.  Donald Murray 
11-29   Week 14 Workshop- reading and writing about poetry; 
   select and read a collection of poetry. 
12-6    Week 15 Share poetry in class and complete poetry paper; 
   work on portfolio; final portfolio conferences begin (37 Baker). 
12-13 Week 16 Finals Week: Class will meet during the time designated for a final        
   exam (8:00-9:50 Monday, Dec. 13). 
 

“Do or do not. There is no try.”     Yoda, Star Wars 
 
Note: I encourage you to use the Academic Learning Center's free assistance with writing, math, 
reading, and learning strategies.  UNI’s Academic Learning Center is located in 008 ITTC and is 
for all abilities and levels, including graduate.  Visit the website at http://www.uni.edu/unialc/ or 
phone 319-273-2361 for more information.  
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 Inspiration usually comes during the work rather than before it.  Madeleine L’Engle 
 
By the end of the semester, expect to have read (in addition to “workshop” pieces) and written 
about: 
 

• At least 2 novels; 
• One collection of short stories; 
• One collection of essays or a sustained work of literary non-fiction; 
• One collection of poetry. 

 
My idea of good company…is the company of clever, well-informed people who have a great 
deal of conversation.                                                      Jane Austen 
 
During the semester you will have many opportunities to attend/participate in literary and other 
relevant events on and off campus – readings, lectures, dramatic productions, etc. I will 
announce many of them in class. Part of your college experience should include such 
‘stretching’ of your intellectual and aesthetic wings. Doing so will enhance your case for a 
grade at the end of the semester. Your reading log, reflective reports to the class, and short 
reflective pieces are ways for you to ponder these experiences and enter them into your record. I 
expect any serious learner to take advantage of such opportunities. 
 
Books are to be called for and supplied on the assumption that the process of reading is not a 
half-sleep; but in the highest sense an exercise, a gymnastic struggle; that the reader is to do 
something for himself.   Walt Whitman 
 
You will need: 

• A print or electronic journal/log in which to reflect on your reading, in-class workshops 
and discussions, and other literary experiences; 

• A 2” notebook or folder for handout material; 
• At least one packet of multi-color 3 by 3 inch sticky notes; 
• To acquire the books you select for major reading units; 
• To plan – schedule – your time for the necessary reading and writing; 
• A style manual to help with your papers (Diana Hacker’s A Pocket Style Manual, 

Bedford/St. Martin’s Press is recommended); 
• A pocket folder to hold your final portfolio. 

 
Cell Phones: UNI policy is “No electronic devices!” I tolerate cell phones, set to ‘silent’ and for 
emergency calls only. (Please step into the hallway.) Texting during class? Rude! 
 
Snacks and Drinks: Snacks and drinks are allowed in class but please be courteous and discreet 
with them. Do clean up after yourself. We have less custodial support this year. 
 
What we become depends on what we read after all the professors have finished with us.                                                       

Thomas Carlyle 
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620:031 INTRODUCTION TO LITERATURE 
COURSE PORTFOLIO 
 
As a reflective record and self-assessment of your work, you will submit a course portfolio.  In 
this class you keep a reading log (on in-class workshops, texts and discussions, on the books you 
read, and on your reading and writing processes) and  write exploratory/interpretive papers on 
several literary works, book length and shorter (stories, poems and essays).  Initially, you write a 
reader/writer memoir and, later, a reading/ writing process analysis for your portfolio.  You will 
receive and give peer response in class and will receive response from me to your papers.  You 
have the option of receiving response to journal entries, and you may generate other reader-
response artifacts — reviews, drawings, notes to friends, etc.  All of this constitutes a collection 
of evidence — formal & informal — of your Introduction to Literature experiences. Keep 
everything! 
 
Your portfolio is a consciously selected subset of your work, organized and interpreted to  show 
the quality of your thinking, your learning in the course.  It is an opportunity to reflect on what 
your work means to you, what growth as a reader it represents, and what you think about what 
you accomplish—in effect, to self-assess and make the case for a fair grade in this course.  Your 
‘case’ will depend, in part, on the quality of your selections and of your reflective interpretations 
of them. Invest in order to succeed.  
 
At a minimum your portfolio will include: 
 

• Your ‘learning to read’/experience with literature memoir, which may be revised —even 
to include additional information and perspective — if you so choose; 

• A sampling of entries from your reading log representative of the contributions of such 
writing to your learning (Entries themselves should not be revised, but the sample should 
be introduced and interpreted through a cover reflection.); 

• Three of the four longer literary papers required during the course (2 novels, short 
stories, memoir/essays), each of which may be revised but at least one of which must be 
revised (Attach the original paper, with response, to any revision.); 

• Your poetry one-pager and at least one other one-pager from the course; 
• Your ‘reading process’ analysis based in part on the literary paper you choose to revise 

(what you learned about reading literature in this course and how your reading behavior 
changed if at all; about  writing about literature by doing the revision; what the revised 
paper shows about you as a reader/writer); 

• Your reflection on the total portfolio and on your learning during the course, including 
the ‘case’ you make for your grade. (This might be an essay, a letter or memo, a 
sustained journal entry, etc.). 

 
Your portfolio may include one additional item (expanded journal entry, separate paper, one 
pager) you believe adds evidence of your learning experience, perhaps by showing a connection 
between your literary experiences and your life beyond the class.  Availing yourself of special 
opportunities during the semester could be one source; expanding your circle of readers with 
whom you talk about your reading (family, friends, others) could be another. A paper in which 
this class connected to another class would also be appropriate. 
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A portfolio should be easy for a reader to access, so please include: 

•  a table of contents; 
• a reflective introduction to each section. 

 
Make sure your portfolio is easy to handle (unlikely to fall apart), which might mean a plain 
two-pocket folder, a thin notebook or an expandable file.  Material in the portfolio will not be 
returned so include only photocopies of documents you want to keep.  Electronic portfolios are 
not acceptable; please use an easily storable format. 
 
Finally, the course syllabus speaks to participation and attendance.  Your reflection/case should 
address your participation in the class.  Engaged participation is one requirement for a top 
grade.  If attendance has been a problem for you (more than 3 absences) you should speak to 
that issue in your reflection, and your reading log and other writing should show that much more 
investment, such as more frequent attendance at special events outside of class, more reading, 
etc. For anyone, a strong portfolio will demonstrate serious, thoughtful engagement with the 
content of the course, willingness to consider challenging ideas, intellectual honesty and a 
reflective stance toward learning.  I hope this course, at minimum, leaves you with some 
continuing desire to read quality literature.  I welcome your feedback on what we have done and 
how I might improve the course for future learners. 
 
James S. Davis 
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     Introduction to Literature  
Dr. Davis 
 
READING LOG 
 
Each student is expected to maintain a reading log - to capture impressions of, responses to and 
reflections on in-class workshops, discussions, group work and assigned/self-selected literary 
works, plus literary experiences outside of class. Log entries on the assigned/self-selected works 
should be written while the works are being read (periodically--after logical breaks in a novel, 
between stories or essays in a collection, etc.), following group discussions, and at the 
conclusion of the reading. Ponder the work and how you are reading it. 
 
Your reading log entries should help you in many ways. First, they should help you clarify your 
thinking about what and how you are reading - to document and reflect upon what you notice as 
you read. 'Noticing what you notice' is a crucial step in becoming an independent, powerful 
reader, writer and learner.  Recording what you experience and notice will also help you see the 
value of your own impressions, observations, questions and other responses. How to engage 
with and respond to a literary text is a major focus of our work. 
Your log is also a place to experiment - to try out ideas and strategies in a 'low-stakes' setting. 
You can rehearse observations/questions to share in class discussions & during group work. You 
can 'think on paper.' A 2-column format can help with such thinking (see reverse). 
 
The responses, observations and reflections in your log will also be a reservoir of possibilities - 
of partial first drafts - for the more 'public' interpretive response papers and reading process 
analyses also expected during the semester. It will be a source for your reflective self-assessment 
and self-presentation in your final portfolio. 
 
Your log is primarily a private document, written largely for your own use. However, you 
always have the option of sharing log entries with me as a way of interacting about your reading, 
and of putting questions, insights, and matters of interest before the class. In fact, I urge every 
student to contribute to our reading community in this way, at least occasionally. (The collection 
basket is intended to invite such sharing.) Your entries help to document your reading for the 
course, so I will expect to see them reflected in your mid-term and final portfolio, and may ask 
to see a sample at other times. Absence from class may increase the likelihood of such a request, 
and rich, extensive log entries can help demonstrate your commitment if/when you must be 
absent. 
 
Your log will be of most use to you if you: 
. Invest in it seriously and consistently; 
. Date each entry and make it clear initially what literary work (or text segment), 
workshop, class/group discussion, or other experience  you are pondering; 
. Use a notebook, word processor, etc. which will let you submit entries easily. 
 
"Find your place on the planet, dig in, and take responsibility from there. “   
Gary Snyder 



81 

620:031 Intro. to Lit. – Some Thoughts on Book Selection 
 
For any selection in this class, but especially for your first book, please engage in a thoughtful 
process of choosing the text to which you commit some significant time and energy. Your first 
book should be a novel, but otherwise your range of choice is largely unrestricted. (It is possible 
to select something inappropriate and cause us to confer about your choice, but if you can 
reasonably defend it as a literary work you should be OK.) This is an opportunity for you to 
select a work for one or more good reasons. It could be something – 

• you have heard about and been wanting to read; 
• that fills a gap in your prior reading experience; 
• you hear about in class, especially from another student, and want to try; 
• recommended to you by someone you respect as a reader; 
• about which you have read an interesting review (in print or on-line); 
• on a list you encounter somewhere (best sellers, classics, best books, etc.); 
• that comes up in an interview you do about reading (friend, family member, former 

teacher, professor, etc.); 
• you stumble upon in a book store (new or used); 
• from which a movie was made; 
• brought to your attention in any number of other ways. 

 
With these possibilities in mind, please consider doing some of the following: 

• talk with some people about books (novels) they would expect any college graduate to 
have read; 

• check some book lists (Sunday paper, web sites, books about reading, etc.); 
• browse around in a book store or two (new or used) and talk with people who work, or 

seem at home, there; 
• invest some time in a library and talk with the librarian and others (remember the Friends 

of the Library store); 
• ask favorite professors in your major or minor area about novels they would recommend; 
• strike up conversations with people you see reading novels, on campus or elsewhere. 

 
Some questions to ask various people about books: 

• What are you reading? Why? How do you like it? What other books does it remind you 
of? 

• How did you choose to read this book? What sources of information did you draw upon? 
• How do you and books usually get together? Do you have favorite authors? Genre? 
• What is the role/importance of talking with others about what you read? When and how 

do you do so? Or not? 
• Are you part of a group of readers? How did it form? If not, would you like to be? 
• How does ‘assignment’ vs. self-selection affect your reading experience? 
• Do you typically read more than one book at a time? Have multiple books ‘going’? 
• How has electronic information and access affected you as a reader? 
• Where, what places, do you prefer to read? What conditions do you ‘need’ as a reader? 
• Do you recommend books to other readers? Or encourage them in some way? 
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• Do you believe reading is more or less
 

 important in today’s world? 

Remember to write in your reading log as you experience this process, capturing as much of 
your thinking as possible.  
 
When you choose your novel, write a one-pager about how and why you chose it and what you 
did in the process. 
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College Writing 
 
         
Course Description 
This introduction to academic writing emphasizes the writing process. You will learn and practice 
strategies for prewriting, drafting, and revising essays; critically read and discuss various essays; 
learn to effectively integrate interviews and library research into your writing. The course is open 
to students with Enhanced English ACT of 20 or above and students who have completed 
Eng.124.  
 
Classroom Procedures 
This class is a writing workshop in which we will read and respond to your writing as well as study 
professional models.  In addition, in class we will often work on generating ideas, drafting, 
revising, and editing your texts.  During the semester, you will meet at least 3 times with me and 4 
times with Writing Center tutors for individual conferences over essays-in-progress.  
 
Attendance Policy 
Because your contributions to class are important and because you will learn from in-class 
activities and the insights of others, you are expected to be in class, be prepared, and be on time.  
If you must be absent, please contact me before

 

 the absence if at all possible. When you must 
miss class, you may e-mail your homework or send it with a classmate.   

Textbooks    

       Trimble's Writing With Style

 Bloom's 

, 2nd Edition (Prentice Hall)   ISBN  0-13-025713-3 

The Essay Connection
  Also, please have a 2-pocket folder for journals and a multi-pocket folder for drafts 

, 8th Edition (Houghton-Mifflin))  ISBN  0-618-64365-6 

 
Course Goals and Objectives 
That you develop more confidence and enjoyment as a reader and writer of essays.  By the end 
of the course, you will: gain experience and strategies for engaging in scholarly dialog; develop a 
writing process that works well for you; demonstrate through your polished essays that with 
careful revision, you are developing the following skills: 
 1.  Narrowing topics and creating an appropriate purpose for the subject and intended 

audience.   
 2.   Developing your ideas with appropriate, sufficient, and interesting detail/evidence. 
 3.  When required, appropriately introducing and integrating relevant research into your 

essays using correct MLA documentation.  
 4.  Organizing and connecting ideas logically and coherently according to your purpose.  
 5.  Composing relevant and interesting introductions and conclusions.    
       6.     Crafting unified and coherent paragraphs of appropriate length for your purpose. 
       7.     Crafting sentences that are clear, emphatic, varied, and concise.  
       8.     Using appropriate and fresh language.   
       9.   Copy-editing final drafts, especially for grammar, spelling, and punctuation. 
 

“The Grim Reality:  9/10ths of All Writing is Re-writing”  John Trimble 

English 184  Spring 2010 
GBH B   MWF 1:00-2:00 
Professor Barbara Turnwall   
Office hours: M-W-F  3:10-4:10
     T-TH     2:10-3:10
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COLLEGE WRITING ASSIGNMENTS FOR THE SEMESTER 
 
 CAREER ESSAY 

This purpose of this assignment is to explore a career you are interested in by interviewing 
professionals who have first-hand knowledge of it. Besides introducing us to the career, your 
essay should focus on the importance and role of writing in the career.  In the process, you should 
become more confident :                
1. in researching a focused topic, especially seeking out and interviewing professionals,  
2. in integrating that research smoothly into a coherent essay,  
3. in correctly documenting your sources using MLA style.  
 

 2-3 typed pages (not including the works cited page).  You do not need a title page. 
Specifications for the finished essay 

 3-4 sources—2-4 interviews and perhaps1 resource from Career Development Center; 
              Some students will rely solely on 3-4 interviews.  Of the 3-4 sources only 1 can 
               be a credible Internet source                                                                                  
 MLA documentation--in-text notes and bibliography (Works Cited and Works Consulted)  
  Sufficiently revised to improve focus, development, organization, and style. 
 
MULTI-GENRE PROJECT  ON A PLACE  
A 10 page project on a place for which you have deep feelings; for example, the town, city, farm, 
or home where you grew up; a place you’ve experienced through travel; a place where you find 
joy or terror or peace. . . .  Whatever place you choose to write about, invite the reader to 
experience it through your sensory descriptions, facts garnered through research (reading and 
interviews),  1 narrative,  and artifacts such as photographs, diary entries, newspaper articles, 
letters…. You will have the opportunity to write a variety of journal entries on this topic, several of 
which you may choose to revise for this project.  
 
SUMMARY—A 1-page summary of Murray’s essay “The Maker’s Eye:  Revising Your Own 
Manuscripts”  to improve your critical reading skills and to develop your ability to write a summary 
objectively and concisely. From the essay, you will learn the importance of and a useful process 
for revising a piece of writing. 
 
RESEARCH ASSIGNMENT —A 4-6 page problem/solution essay on a specific topic related to 
creation care. You will be given more details as we approach mid-semester.  With this project, you 
will have the opportunity to develop as a researcher concerned with establishing the credibility of 
the varied evidence you use to describe the problem and to propose practical and ethical 
solutions.  You will also gain more experience and confidence using MLA documentation 
 
SELF ASSESSMENT (MID-TERM AND END-OF-TERM)  
Reflection on your participation and growth as a writer. (Guidelines below) 
 Your evaluation should provide evidence to support your claims and  will reveal your skill in 
 writing clearly and convincingly. These mid-term and end-of-term assessments give you  
 a voice in the evaluation process. In an individual conference at mid-term, we will discuss 
 your self-assessment and you will set goals for the 2nd half of the semester.  
          PARTICIPATION GRADE (33⅓%) BASED ON: 

   Class attendance and thoughtful participation in-class activities; 
   Timely completion of homework and major assignments; 
    Evidence of your seeking & using reader feedback—peers, writing tutors, instructor; 
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    Your journal—written on time; increasingly entries are more focused and developed. 
 

     GROWTH AS A WRITER (66⅔%): 
This grade is based on your writing ability as revealed in the writing you submit       
at   midterm and at the end of the term. This grade should reflect you level of skill for  
each assignment as well as the degree to which you achieved the general course 
goals described on page 1 of the syllabus according to the following scale. 

 

    A Essays show near mastery for a writer in College Writing. 

    B Essays show good to very good ability for a writer in College Writing. 

    C Essays show acceptable ability for a writer in College Writing, 

    F Essays do not meet college standards--or turned in too late or not at all.  

 
"C" therefore means "acceptable" work.  For some students to achieve a C requires much hard 
work & significant growth. 
 
"B" therefore means above average effort and accomplishment—the student has done more than 
what is required.  Many students should be proud to achieve a grade in the B range. 
 
"A" therefore means excellence in effort, participation and

 

 in the quality of polished essays--a 
grade that the strongest and most dedicated students achieve through hard work.  

 
JOURNALING REQUIREMENT (Details on the next page) 
 
 
 
 
 
 
 
 
 
In compliance with Section 504 of the Rehabilitation Act of 1973 and the Americans with 
Disabilities Act, Northwestern College will provide, on a flexible and individualized basis, 
reasonable accommodations to students who have a documented disability that may affect  
their ability to participated in course activities or to meet course requirements.  Students with 
disabilities are encouraged to contact both their instructor and the college disability service 
provider to discuss their individual needs for accommodations. 
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JOURNALING REQUIREMENT IN COLLEGE WRITING 
Write for yourself, then others.--Donald M. Murray 

 

It seems to me that writing is a marvelous way of making sense of 
one’s life, both for the writer and for the reader.-- John Cheever 

 

 
SOME REASONS FOR JOURNAL WRITING  

Journaling gives regular writing practice, and with regular practice, you will grow in skill and 
confidence as a writer. As a result of this practice, by the end of the semester you will be able to 
generate thoughtful prose much more quickly.  In other words, you learn to write by writing. 
 
Journaling helps you to discover what you think or feel about a topic or about life. (Writers 
comment on this in Trimble, p.17-18.) 
 
Journaling is a place to practice and experiment with different topics, purposes, styles without any 
fear of negative criticism or grading. 
 
Journaling provides you with fruitful topics and even drafts of essays you will revise and submit as 
polished drafts in College Writing.   
 
Journaling is a form of therapy as Greene states below.  It also helps us discover ourselves and 
make sense of our lives as Cheever suggests. 
 
 
Initially, students are often unenthusiastic about journaling; however, by the end of the semester 
most believe this writing practice significantly helped them become more confident and skillful 
writers. 

 
 

 
GUIDELINES FOR YOUR JOURNALING 

Write on a FOCUSED topic developed with details and examples (@250-500 words—word 
processor). You will often be invited to respond to assigned reading or to record personal thoughts 
and experiences.  See the daily assignment schedule for the journaling invitations.  
After completing an entry, reread it and write a 1-3 sentence personal response to what you 
have written.  If you haven’t done that before class, write it when you arrive at class. 
Date entries and number them consecutively. Also, include your name and the topic or title 
on the top of the page.  Print your daily journal entry and keep all of them in a pocketed 
journaling folder in chronological order with the most recent entry on top. Bring your folder 
to each class session. 
 
At mid-term, and end of term, you will be asked to reflect on your journaling experiences and  
through it what you are discovering about yourself and your writing process. (And, although you 
may be skeptical now, you will likely be like most students who find that journaling a significantly 
contributes to their growth as writers.)  
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 TEACHING PORTFOLIO PROJECT 
 English Department 
 Kirkwood Community College 
 
Each Fall semester, in order to review our composition program’s curriculum, a number of randomly 
selected faculty submit a portfolio for one composition course (Elements of Writing, Composition I, 
Composition II, or College Writing) that they are teaching that semester. No instructor is asked or 
expected to submit a portfolio every year. Roughly 20% of the adjunct and off-campus faculty are 
selected at random and asked to submit a portfolio; volunteer participation is asked of the full-time 
faculty.  
 
A teaching portfolio is a collection of documents that collectively manifests the content and method of a 
course or courses. The purpose of collecting and reviewing these portfolios is threefold: 
 

• to provide a representative sampling of what's being taught in our writing courses 
(approaches, expectations, types and number of assignments, etc.); 

 
• to provide individual instructors with an analysis of their portfolios by a group of colleagues; 

and 
 

• to provide individual instructors with evidence of their teaching methods for evaluation and 
professional development (if they so choose). 

 
The teaching portfolio should include the following materials and information: 
 
 1.  a brief introduction that describes the content and organization of the materials in the 

portfolio 
 2. course syllabus 
 3. major paper assignments (handouts or photocopies of assignments from textbook) 
 4. photocopies of two representative student papers (best and average), with instructor’s 

comments, for one major paper assignment 
 5. (optional) any other available assignments, handouts, or student work that might help further 

portray your course 
 6. (optional) any comments or explanations you have concerning the above information or the 

course or section 
 
At the end of the semester, participating faculty forward three copies of their teaching portfolios to the 
Coordinator of English Assessment, J.L. McClure. After the portfolios have been turned in: 
 
 1. a team of three English faculty (the assessment coordinator and two full-time faculty) reviews 

the portfolios; 
 2. the review team confers and provides a written response for each portfolio, including any 

comments, suggestions, or questions they have about the portfolio or the course; 
 3. copies of the review team's written responses, along with a general summary, are passed along 

to the Dean of English for review. 
 
J.L. McClure 
Coordinator of English Assessment 
115B Linn Hall 
jmcclur@kirkwood.edu  
398-5411, X5837 
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Civic Deliberation in a College Writing Classroom 
By James S. Davis 
 

“Compelling essays mostly focus on issues about which thoughtful people disagree, and 
the substance of that disagreement should be evident in essays.” 

                                                                                                         Don Rothman 
                                      “The Writing Classroom as a Laboratory for Democracy” 
 
 
When I came to college teaching after thirty-seven years in K-12 education, I was struck by how 
few students at the point of transition into college engage readily with difficult issues, much less 
in personal or civic terms. In my first year college classes, excellent anthologized essays 
provoked little of the controversy inherent in them, and most student writers sought only to meet 
my expectations, not to raise their own. Too many sought a degree and a lucrative career, not 
learning and an interesting life. Since the introductory writing course is intended to serve the 
academy and increasingly the academy is pressured to serve employers, acquiescing to students 
and the status quo was, and often is, tempting. However, I believe life roles other than trainee 
and worker are important to the individual and to society, and that the university is obligated to 
both. Materials and approaches germane to public deliberation help me address the life role of 
citizen in ways that honor and inform other roles as well, while recognizing that personal 
isolation and narrowness of perspective undermine responsible citizenship, thus eroding 
democracy. 
 
Support abounds for a deliberative and public issues approach in college classes. In 2002, the 
Association of American Colleges and Universities published Greater Expectations: A New 
Vision of Learning as a Nation Goes to College, contending that the nation needs to ensure an 
education of real and lasting value, and to a more diverse population than ever before.  The 
relationship of the individual to society is a major concern in this report. The Greater 
Expectations panel believes college level learners become active participants in society as a 
result of discussion, critical analysis and introspection. I believe students must apply these 
behaviors to socially significant public issues if such learning is to occur. 
 
Also contending that higher education should be more actively engaged in local communities, 
the Pew Partnership challenges us to “become more deeply involved in the issues of our time, 
not by demanding allegiance to a particular viewpoint or ideology but by creating opportunities 
for public reflection, deliberation and debate.”  
 
 The Carnegie Corporation and CIRCLE  claim   “When young people have opportunities to 
discuss current issues in a classroom setting, they tend to have greater interest in politics, 
improved critical thinking and communication skills, more civic knowledge, and more interest in 
discussing politics outside of school.” These organizations are particularly concerned that young 
people mirror society’s disengagement from civic life, thus need an education that will prepare 
them to participate more fully in our democracy.  
 
Peter Levine seeks “open-ended” political work, especially at a local “micro level”, 
characterized by direct participation and deliberation to do “public work”. He believes “a whole 
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range of issues is better addressed in a participatory, deliberative way than through state action” 
and that doing so “may be the most powerful form of civic education”, including for 
participation in macro-politics. I believe a university education should include access to such 
learning from the student’s first experiences in our classes. 
 
Explicitly and implicitly, writing is woven through the specifics of such an education, 
contributing to success. In my experience, blending deliberation and writing fosters "intellectual 
honesty and engagement... responsibility for society's moral health and for social justice... 
intuition and feeling as well as thinking... discernment of consequences... deep understanding of 
self [and]  respect for the complex identities of others," the attributes of responsible learners 
(citizens?) called for by the AACU panel. Furthermore, I believe written reflection, and using 
writing to learn while also learning to write, permeates learning experiences conducive to this 
practical liberal education. 
 
Many textbooks for beginning college writing courses emphasize modes of writing, supposedly 
building student capacity to write argument and persuasion; writing assignments often put 
students in the position of having to say something rather than of having something to say. Don 
Rothman recognizes his students’ tendency to equate persuasion with coercion, in part 
associating it with advertising. My students share this aversion and recognize their own absence 
of definitive answers to important questions and problems. And not only are my Midwestern 
students uneasy about disagreeing in the classroom, with teachers, texts and each other, they will 
choose silence over incivility. Less formal writing and talk lets more students enter the class 
conversation, especially when our pace allows time for thought and our rhythm allows their 
voices to enter. Across numerous conversations, large group and small, we experience the 
cumulative, constructive effect of ideas and greater clarity as a collective, not just individual, 
accomplishment.  
 
William Covino urges teachers to question the traditions and conventions of rhetoric, the closed 
form as the literate ideal. Using argument to end rather than continue discourse, for example, 
which we see almost universally in politics today, might not be the best outcome of student 
learning. I find Covino’s belief in ‘thoughtful uncertainty’, a stance informing exploration and 
wonder, pushing investigation beyond stock responses, and launching conversation with other 
ideas and people, resonant with my views of writing and of public deliberation. Both happen 
locally, but allow us to see beyond ourselves; both are often initiated because we are puzzled or 
troubled; while enacted and even when concluded, both may find us tentative, even disconcerted. 
But on many issues worthy of our investment, if we are not anxious and uncertain, we are not 
thinking.  
 
With a civic rationale and strong beliefs about writing in mind, I developed and have been 
refining plans for my section of College Writing and Research, a liberal arts core requirement in 
our university, where some sections of such basic courses are still taught by faculty. I use an 
anthology of provocative essays, most of which invite us into personal and contemporary public 
issues. Conflicting views of a father in two essays by Scott Russell Sanders, for example, 
legitimize as writing material our ambivalence about someone close to us, as writing strategy the 
inclusion of personal experience in the context of a social problem, as audience those proximate 
and distant in both space and time. In this rhetorical nexus of writer, text and reader, Sanders’ 
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awareness of his son as audience is poignant and illuminating. Getting students to take an active, 
constructive stance in their experience of this relationship is a challenge.  
 
Engagement is the fundamental demand in the syllabus: with texts and other readers in the 
process of making meaning; with experience, information and ideas in the process of writing. 
Research examines both interior and exterior landscapes; writing discovers, explores and 
clarifies on its way to communicating. Written reflection, a constant companion throughout the 
semester, sharpens discernment for reader, writer and discussant. However, reading essays, then 
talking and writing not only about them but more importantly about personal experiences related 
to them, takes us only so far. Polished ‘models’ often intimidate as much as they challenge, and 
beginning college students must adjust to an active classroom role in a larger pond, at least for 
many of my students, than they are used to. Our classroom has to become a safe public space for 
our interactions, an environment conducive to public conversations. I remind students and 
myself that we operate in a public university where our work has both personal and public value 
and intent, but Rothman reminds me that “The classroom (like other public forums) has not 
always been a safe place to talk, and it certainly has not been a safe place to write.” We move 
into paired and small group conversations often, and return to the whole group to synthesize 
common ground because both the physical setting and how people interact create our 
environment. 
 
In the College Writing and Research course, initially I invite attention to selected essays, first on 
reading, writing and talk as students examine their own literacy, then on familiar matters like 
places and people involved in significant life learning experiences. I am especially concerned 
that we tap each student’s personal stake in the matters under consideration, although we are not 
yet talking in those terms, that we follow an inward to outward trajectory in our work. My 
intensive responses to the content of their writing affirm any degree of candor about their 
personal relationship to the topic and probe for ways to deepen their exploration. Papers shared 
for peer response in ‘writing workshop’ sessions demonstrate the risks and rewards of such 
writing. My response often points to a potential use of the writing beyond the class, like sharing 
a piece, perhaps as a gift, with the person about whom it was written. I do not grade individual 
papers, and students may revise until the paper becomes part of an end of semester portfolio 
displaying and evaluating individual growth.  
 
For approximately the middle third of the semester, student teams select essay clusters and 
focusing topics for our work; they facilitate interaction and prompt writing about their choices, 
moving us further into public concerns and issues. One effect of this strategy is that team 
members read numerous essays in order to select the small cluster everyone considers during 
that team’s ‘week’ of class facilitation. Another is that teams must negotiate to resolve overlap in 
their developing plans. Each team ‘selects’ more than enough essays for their cluster, which 
allows them to choose an alternative to any essay central to the plans of another group. Finally, 
each team poses invitations and questions to open discussion, and prompts for possible writing 
to be generated from their topic. Each student must pre-draft writing possibilities for every topic, 
and complete an essay for two of the 4-5 topics developed by the teams. Informal writing is part 
of the team work and the facilitated class sessions; written reflection accompanies the entire 
process; formal writing emerges based on individual response and fuels further conversation and 
composing as we ‘workshop’ these essays. 
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By the last third of the semester, we are ready for a different focus and approach. I introduce the 
concept of a deliberative forum and an array of National Issues Forums issue books. We select 
an issue and, using the brief version, or ‘placemat’, hold an in class forum. Last fall, just prior to 
a momentous election, we engaged with Democracy’s Challenge; our results were part of the 
Kettering Report, Public Thinking About Democracy’s Challenge: Reclaiming the Public’s Role. 
Experiencing and debriefing the forum takes a week of class sessions; modeling a different way 
to deliberate publicly is well worth the time. Moreover, the forum extends our patterns of 
interaction into a different public arena. We have acknowledged the university classroom as 
public space all semester, but now are clearly engaged in a model strategy for community 
conversation, for doing public business. We are able to embed writing in ways not common to 
public forums, perhaps, but which could be. A ‘personal stake’ journal entry written in advance 
helps us get into our deliberation efficiently; since we deliberate about roughly an ‘approach’ per 
class period, written consolidation of thinking and perception (What was the best support you 
heard for a stance with which you disagree? What point(s) do you wish you had made, or made 
better?) help us re-enter the forum at the next session. Written reflection helps us refine our 
common ground, and the post-forum questionnaire fuels further reflection to inform our 
debriefing session. We are able to consider the roles of reading, writing and talk in the forum 
experience; we examine congruence between public deliberation and class discussion on matters 
like responsibility, participation, and empathy.  
 
Following the forum, students select an issue of personal interest to explore further, with an NIF 
booklet, or occasionally a Study Circle issue guide or a unit from the Brown University Choices 
program, serving as a starting point. I also urge students to explore websites as part of their civic 
repertoire; they may find additional material of interest. Some choose to obtain their own 
booklets, guides or Choices units; all navigate their online quest better than I would, often to our 
collective benefit. Some college students are drawn to issues like alcohol and drug use; 
gambling, immigration, land use and bio-tech foods are live issues in our state, so they attract 
some students; many will explore health care, education, social security or the economic plight 
of working families. Some alignment between the student’s major and issue choice is common 
as well. 
 
The public issue portion of the course coincides with our attention to research techniques. The 
issue books allow us to jump-start such work, lose less time to topic selection and move quickly 
to more sophisticated research strategies and demanding materials. An orientation to the 
university library early in this work enables students to use both print and online sources. 
Students who choose a somewhat dated issue book face the challenge of updating information; 
all students must make the issue their own and apply it in a local and/or state context. The issue 
books offer a national perspective; more importantly they inhibit the either/or thinking so 
prevalent in society, thus in student research and even in the materials commonly available to 
them. To reinforce this thinking, I ask students to ‘deconstruct’ the issue book they chose, often 
in pairs or teams, as a step toward writing a brief issue summary. They are challenged to put the 
issue in their own terms, and to summarize the issue, not the issue book. As they do so, we look 
at the roles of public and expert perspective on issues, the challenge in a civic setting of 
choosing among competing expert ‘solutions.’ They then research the issue further to find their 
own position (a discovery draft often helps) and write more formally to convey their stance and 
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rationale, while accounting for the fact and legitimacy of other positions. We stress primary 
sources, especially fellow citizens as informants, as a necessary part of their inquiry. Finally, 
each student writes an advocacy piece, an editorial or letter to an editor or policy maker, for 
example, on a specific facet of their issue. The piece carries extra weight in their portfolio if they 
actually submit it to the intended audience. I have enjoyed pieces for college, home town and 
regional newspapers, and for school boards, local and state officials, and state and national 
legislators.  
 
In “The High Cost of Uncritical Teaching”, Ira Winn observes “the greater lesson of history is 
that honest men and women can and will disagree over the meaning and importance of facts, 
events and ideas. The great lesson of democracy is that the people should work out their 
differences in the open marketplace of ideas. To withdraw from the rigors of that 
marketplace…is to surrender, in whole or in part, the responsibility of our freedom.” Beginning 
college students encounter the formidable rigors of the marketplace of ideas in disciplines in 
which they are novices; they are fortunate if they are mentored toward maturity. For decades, 
citizens young and old alike have withdrawn from the public sphere. As Matthews says they will 
get involved when they encounter together problems they care about, which affect them or their 
families, and which they can do something about, when “they themselves can – and must – act in 
a way that will make a difference.” Recent evidence suggests that college students are 
increasingly open to such involvement. A CIRCLE pilot study on political engagement found 
that college students are not apathetic, engage in civic activities, and are reflective about many 
facets of the political system. A recent profile of college freshmen finds them both increasingly 
politically minded and less ‘centrist’ in their views. Most students report frequent political 
discussion in their last year of high school. This may bode well for my aspirations to make my 
classroom community a ‘little republic’ of democracy; it may also underscore the need for a 
deliberative approach to controversial issues about which students have conflicting views. The 
ominous complexity of many of the issues they face requires civic maturity.  
 
I believe learning a rhetoric of inquiry, of position finding rather than position taking and 
defending, is possible, but more likely in an environment of safety and civility as well as 
challenge. Deliberation is a civic strategy and value, something I want students in my classes to 
derive from sustained, oral and written, respectful conversations of consequence. 
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